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It gives me great pleasure to write the
foreword for this research report into
the opportunities for development
education at senior cycle. I am pleased
that Irish Aid commissioned such an
important piece of research in
partnership with the National Council
for Curriculum and Assessment.

We value the close working
relationship that exists between the
National Council for Curriculum and
Assessment and Irish Aid. Irish Aid
recognises that many of the
achievements in development
education are the result of a
partnership approach.

I would like to congratulate the
National Council for Assessment and
Curriculum on the production of an
in-depth report that will hopefully
inform future thinking and discussion
on the role of development education
within the senior cycle.    

The availability of such a research
report provides educators in second
level schools with a valuable reference
document to help integrate
development education content and
methodologies into their subject areas
and programmes.

During recent visits to schools in the
greater Dublin area I was very
impressed by the level of interest and
knowledge young people have in
development issues. Many students
wanted to know what we as Ireland
in general and they in particular can
do to help those in the world that
need our help most.

The Irish Aid programme is widely
regarded as a first class one and the
Government is committed to reaching
the UN goal of 0.7% of GNP on
Overseas Development Aid by 2012,
three years ahead of the UN target
date. In 2006 Irish Aid will spend
€734 million on Ireland's overseas
aid programme and €773 million will
be spent in 2007. The overarching
objective of Ireland's aid programme
is the reduction of poverty in all its
various manifestations.

With the significant increases in our
Overseas Development Assistance
budget comes the responsibility to
inform and enlarge the Irish public's
understanding of development issues
and challenges.

Through bringing development into
the classrooms of Ireland, giving the
young people of Ireland an
opportunity to understand their
responsibilities as global citizens, we
will help to ensure that Ireland can
continue to play her part in global
development for generations to come.

This is one of the reasons why, as part
of our overall aid programme, we
support development education here
in Ireland and we do so by facilitating
the introduction and promotion of
development and human rights issues
in schools, teacher training, youth and
community groups, third level
institutions and civil society
organisations.

Young people must have access to
quality education to enhance their
ability to be actors for sustainable
development and a just and peaceful
world.  Education must reflect the
importance of living in a manner that
promotes equality in the present and
fosters a sustainable future.  

I am certain that this research will
support schools wishing to develop
cross curricular work with a global
dimension across the senior cycle
programmes, thus mirroring the multi
disciplinary nature of development
itself. 

Conor Lenihan, T.D.
Minister of State responsible for Irish
Aid and Human Rights

FOREWORD
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Development education is an
educational process aimed at
increasing awareness and
understanding of the rapidly
changing, interdependent and
unequal world in which we live...
It seeks to engage people in
analysis, reflection and action for
local and global citizenship and
participation... It is about
supporting people in
understanding and acting to
transform the social, cultural,
political and economic structures
which affect their lives at
personal, community, national
and international levels1

Development education has been a
feature of education in Ireland for
over thirty years. From its origins as a
marginal 'tag-on' to the curriculum,
mainly promoted by returned
development workers and non-
government organisations (NGOs),
development education has today
'come in from the cold' and both its
content and methodologies are
evident across the curriculum at both
primary and post-primary levels.

Indeed, the pedagogical approaches
and methodologies that are so central
to development education - a strong
emphasis on self-directed and co-
operative learning strategies, the use of
active learning methodologies and the
promotion of skills of critical analysis,
reflection and action - are no longer
simply the preserve of development
education, but are promoted across
the curriculum today. This is also

reflected in education departments in
third level colleges where mainstream
educational thought has been
influenced by development education
theorists such as Paulo Freire.
The range of players involved in
development education has also
grown. In addition to the voluntary
and NGO sector, key players now
include education departments in
third level colleges, curriculum
development units, institutes of
further education and community
based and youth organisations.

Previous studies have charted the
curriculum opportunities for integrating
development education at both primary
level and at post primary junior cycle.2

This study seeks to complete the
picture by mapping development
education opportunities at senior cycle. 

The aims of the study are

≥ to provide an overview of current
development education
opportunities at senior cycle with
specific reference to Leaving
Certificate (established), Leaving
Certificate Vocational Programme
and Transition Year

≥ to identify areas of strength and
challenges with regard to
development education
opportunities at senior cycle

≥ to point towards future
developments at senior cycle and
the opportunities they may present
for the strengthening of
development education within the
senior cycle curriculum.

The Leaving Certificate Applied
(LCA) programme is not examined

within this publication as the
opportunities for incorporating a
global perspective within the Social
Education modules and the
Contemporary Issues task are already
well established and documented.3

This review of the curriculum will not
simply look at the links between
development education and specific
syllabuses/course content at senior
cycle. It will also look at the shared
values, attitudes and behaviours which
are promoted through the curriculum,
as well as its teaching methodologies
and modes of assessment. 

The term 'curriculum'
encompasses the content,
structure and the processes of
teaching and learning, which the
school provides in accordance
with its educational objectives
and values. It includes the
specific and implicit elements.
The specific elements are those
concepts, skills, areas of
knowledge and attitudes which
children learn at school as part of
their personal and social
development. The implicit
elements are those factors which
make up the ethos and general
environment of the school. The
curriculum in schools is
concerned not only with the
subjects taught, but also with
how and why they are taught and
with the outcomes of this activity
for the learner.

Charting our Education Future, p. 18.

INTRODUCTION

1 Definition of development education by Irish Aid in Development Education Strategy Plan 2003-2005, p.11.

2 A Global Curriculum? Development Education and the Junior Certificate (1991) CDVEC Curriculum Development Unit and Trócaire. The World in
the Classroom. Development Education in the Primary Curriculum (1999) Curriculum Development Unit, Mary Immaculate College and Trócaire. 

3 See, for example, Rising to the Challenge - A Guide to Teaching Contemporary Issues in LCA. (2002) CDVEC/LCA Support Service.



DEVELOPMENT

EDUCATION DEFINED

There are a range of social and
political 'educations' that are rooted
in human rights and justice principles
and aim to increase understanding of
the social, political, economic and
environmental issues which shape our
lives. These include human rights
education, environmental education,
education for sustainable
development, intercultural education,
anti-racist education, citizenship
education and, of course,
development education. While the
various 'educations' have much in
common, and can all make a
contribution towards fostering in
young people a sense of civic
responsibility and a desire to make
the world a better place, the
distinguishing feature of development
education is its emphasis on linking
local and global justice and
development issues. Development
education begins with the local but
always looks at the bigger picture.
Above all, it is committed to
promoting a greater sense of global
solidarity with, and responsibility for,
people of the developing world.

The summary chart on the following
page outlines the key features of
development education.
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WHY TEACH THE GLOBAL

DIMENSION?

The benefits of incorporating a global
perspective are numerous. 

≥ Its educational approach (student-
centred and activity-based
learning) and many of its central
concerns, themes and issues are
already incorporated in many
senior cycle programmes and
subjects.

≥ It can be accommodated within all
subjects in the curriculum and can
help students link knowledge and
learning across different subject
disciplines.

≥ In an increasingly complex and
globalised world, development
education perspectives can enrich a
student's understanding of the
world around her/him.

≥ It can help create respect for
diversity and enhance
understanding of the
interconnections and
interdependence between people in
Ireland and people in other parts
of the world.

≥ It can reinvigorate one's teaching
and enliven students' interest as
they address issues of relevance
and concern to them – the gap
between rich and poor, uneven
consumption and its consequences,
culture and life-style,
environmental degradation, trade
and aid, global communications,
etc.

≥ It provides students with a sense of
empowerment and an opportunity
to make a difference both locally
and globally. As such, it helps
students become responsible global
citizens.

USING THIS STUDY

The audience for this publication
includes all those with a responsibility
for, and interest in, development
education. It is of particular relevance
to teachers, development education
practitioners and resource providers.
It is hoped that this study will support
school managers, programme
coordinators and teachers, both
individually and as teams, in
incorporating development education
themes and approaches into their
planning of senior-cycle subjects and
programmes. It can also support
schools in whole school development
planning where the vision and mission
of the school is one that seeks to
promote an awareness of, and
engagement with, issues of justice and
human rights. It is also hoped that it
will inform the development of new
teaching resources and so contribute
to enhancing the opportunities for
linking development education with
the curriculum at senior cycle. 

The study is designed for use in a
number of ways. Some will read the
study from beginning to end. Others
will find it useful to focus on specific
chapters that address their particular
area of interest or expertise. In order
to facilitate different approaches the
study is arranged as follows:

Chapter 1 sets out current trends and
developments in education which are
influencing educational change.

Chapter 2 discusses the use of
development education in Transition
Year.

Chapter 3 examines the opportunities
for development education within the
Leaving Certificate (established). A

representative range of subjects are
considered, each one accompanied by
an overview summary statement and
a resource list.

Chapter 4 identifies opportunities for
development education within LCVP.

Chapter 5 identifies how the proposed
changes to senior-cycle education
might provide opportunities for
development education.

Chapter 6 provides some conclusions
and recommendations.

CROSS-CURRICULAR

WORK

While many readers will be most
interested in seeing the links between
development education and their own
area of interest and expertise, it is
often useful to know what is
happening in other Leaving Certificate
subjects and other programmes. It is
hoped that this document will build
awareness of the various areas of
content-overlap between different
subjects and so encourage engagement
in cross-curricular work. There are
particularly rich opportunities for
developing cross-curricular work with
a global perspective in Transition Year
and the LCVP programmes. These
will be outlined later in chapters two
and four.
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Topic web showing sample linkages across a theme

ORGANISING

A HUMAN

RIGHTS DAY

Art

Exhibit artwork and
photography with
a human rights
theme

Economics 

Investigate workers
rights locally and
globally. 
Set up a Fair Trade
display 

History 

Research the
origins of the
Universal
Declaration of
Human Rights 

Geography 

Investigate the
situation of
migrants and
refugees both at
home and in the
developing world

English, Modern

Languages and Irish

Organise a debate on a
human rights topic
Read poetry and literature
that explores human
rights themes
Compare different
newspaper accounts of
human rights stories

Religious Education

Discuss the UNDHR as a
universal standard of
common values.
Explore human rights in
the context of world
hunger, slavery, war and
child labour

Maths  

Use pie-charts and graphs
to show statistics relating
to basic human rights
around the world.  For
example, information
relating to health,
education, infant mortality,
etc.  

Biology  

Discuss the importance of
the right to food and
nutrition and the right to
clean water

Music  

Compose a human rights
rap. Listen to music that
tells the story of people's
struggle for justice and
human rights
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CHAPTER 1

Setting the Context



In recent years, a consciousness of the
global context in which education takes
place has been much in evidence in the
debate on educational reform. The
outward-looking character of
contemporary Irish education is evident
in policy documents and educational
discourse.  This is due to a variety of
factors, such as the multiplicity of
cultural ties and political relationships
which Ireland enjoys, the work of Irish
NGOs, the history of Irish people
seeking work in many countries around
the world and more recently, the
growth in ethnic and cultural diversity
in Ireland brought about by increased
movement from an enlarged European
Union, as well as an increase in asylum-
seekers and those issued with work
permits from around the world.

Commenting on the context in which
Irish education takes places, the
Government's White Paper on
Education, Charting our Education
Future (1995), noted 

Recent geopolitical developments,
including major changes in
Eastern Europe, concern about an
apparent resurgence of racism,
violence and xenophobia in many
countries, and the focus on
conflict resolution in the island of
Ireland, serve to underline the
importance of education in areas
such as human rights, tolerance,
mutual understanding, cultural
identity, peace and the promotion
of co-operation in the world
among people of different
traditions and beliefs.  The threat
to the global environment has
focused attention on the
importance of environmental
education.

In this context, the need for education
to cultivate an awareness of global
issues is emphasised:

An important component of the
international dimension of
education is making young
people aware of the nature and
causes of underdevelopment in
the world and about what needs
to be done to bring about change
in relation to the imbalance in
wealth between rich and poor
countries… An aim informing
policy formulation, educational
practice and curriculum
development at the different
levels will be to create an
awareness of global issues,

including the environment and

third-world issues. The objective
will be to stimulate a
commitment, by individuals and
society as a whole, to necessary
actions that respond to specific
crises and, equally importantly, to
search for and promote long-term
solutions to the underlying
problems.

EDUCATIONAL CHANGE -

THE BIG PICTURE

Initial post-compulsory education is
the focus of attention and review
across a large number of countries
today.  What trends are discernable in
relation to curriculum provision at
this level internationally?  Research
commissioned by the NCCA1 into
developments in upper secondary
education in a number of countries
established that, compared with
Ireland, many countries present

learners with greater levels of
flexibility in making and taking
curriculum choices.  Amongst other
things, other countries place a greater
emphasis on education for life-long
learning and on education for
personal development including
human rights education, citizenship
education, and global education.  This
has been triggered by a number of
factors including, the expansion of the
European Union (to include a wide
diversity of cultures and histories
many of whom are embracing
citizenship education for the first
time), evidence amongst young people
of disaffection with and alienation
from formal politics and institutions,
while sustaining an interest in social,
environmental and political issues,
and the development of schools 
with an increasingly diverse and
multicultural population of students. 

The NCCA's paper Developing Senior
Cycle Education Consultative Paper
on Issues and Options (2002) has
summarised international trends as
follows:

There are four clearly identifiable
directions that progressive
education systems are taking
into the future.  Firstly, they are
moving from a predominant
focus on curricular content to
emphasising skill and processes.
Secondly, a parallel movement
from subjects and cognitive
attainment as the primary source
and basis of learning to a more
holistic view of learning sources
and ways of generating and
inspiring learning.  Thirdly, a
related movement away from
didactic teaching methods
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SETTING THE CONTEXT

1 Le Metais, J. 2003 International Development in Upper Secondary Education, NCCA.



towards greater potential for self-
directed learning.  Finally, a
breaking down of the false
dichotomy of academic and
vocational and an integration of
both and the blurring of
boundaries between work and
learning and the embedding of
learning in a range of contexts. 

(p. 33)

REVIEW OF SENIOR

CYCLE

The NCCA's review of senior cycle
post-primary education commenced
with the publication of Developing
Senior Cycle Education: Consultative
Paper on Issues and Options in
October 2002. It has progressed since
then through an extensive
consultation process and a series of
publications culminating in detailed
advice to the Minister for Education
and Science in April 2005. Many of
the ideas and proposals for change
outlined in these documents have the
potential to open up new
opportunities for development
education at senior cycle. These
opportunities will be elaborated in
more detail in Chapter 5.   

The following paragraphs outline
some of the proposals for change that
will influence the future of senior-
cycle education in Ireland.

AIMS AND PURPOSE OF

SENIOR CYCLE

EDUCATION

'The fundamental purpose of
senior-cycle education is to
enable and prepare people to live
their lives to the fullest potential
within democratic society.'  

Developing Senior Cycle Education,

Consultative Paper on Issues and

Options p.37.

The general aims of senior-cycle
education are to
≥ provide continuity with the junior

cycle of post-primary education
and to allow progression to further
education, the world of work and
higher education

≥ provide a curriculum characterised
by breadth and balance, while
allowing for some degree of
specialisation

≥ contribute to equality of
opportunity and outcome within a
context of life long learning

≥ contribute to the development of
each individual's moral, social,
cultural and economic life and to
enhance his/her quality of life

≥ educate for participative citizenship
at local, national, European and
global levels

≥ ensure that the highest standards
of achievement are obtained by
every person, appropriate to
his/her ability.

MAIN ISSUES IDENTIFIED

The review of senior cycle arrived at a
number of key findings which include
the following:
≥ Senior cycle needs to be a more

adult experience with the student
exercising more control over
his/her own learning.

≥ There is a need for a greater focus
in the curriculum on basic and key
skills.

≥ More flexibility and accessibility is
needed to enable learning in a
lifelong context.

≥ Gaps within the curriculum need
to be addressed, such as education
for personal well-being and
education for active citizenship.

SKILLS

The review of senior cycle has
suggested that alongside the emphasis
on the knowledge-content of subjects,
there should be a strong emphasis on
skills and how they are linked to
knowledge. Particular skills to be
embedded and developed include the
skills of learning to learn, information
processing, personal effectiveness,
communication, critical and creative
thinking and working with others.  

www.irishaid.gov.ie 13
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DEVELOPMENTS IN

SENIOR CYCLE

Amongst the changes recommended
are

≥ Reducing the content of subject
syllabuses in order to create more
space for a greater student role in
structured, well-managed,
independent learning and research.

≥ Over a two or three-year
programme of study senior-cycle
students would have access to a
range of curriculum components –
subjects, short courses and
transition units

≥ In order to balance the range of
subjects available to learners, a
number of additional subjects
would be introduced on an
optional basis (for example, Social
and Political Education). In
addition, short courses are
proposed which would be
developed on a phased basis.  

≥ Assessment would be more
frequent and spread out across the
programmes of study

≥ Changes to school culture would
be promoted to allow students take
more responsibility for their
learning and to enable access to
learning environments beyond the
school. 

≥ A new form of certification would
record more of the student's
achievements and give greater
insight into the range of skills
students have encountered in their
programme of study.

IN CONCLUSION

The proposed rebalancing of the
curriculum at senior cycle looks set to
open up greater space for the study of
subjects with a focus on citizenship,
human rights and global issues. These
areas of study will be made available
through transition units, new subjects,
and within revisions of existing
subjects. More importantly, future
development at senior cycle look set
to emphasise key skills and values, a
different learning environment and a
learning relationship much more
compatible with democratic models of
learning promoted by development
education. At the outset of this study
it is important to stress that the kinds
of dispositions, understanding, values
and attitudes central to development
education are, in the first instance,
laid through the encounter of the
learner with the individual teacher,
through the relationship experienced,
through the teaching approaches and
finally, through the actual curriculum
(in the narrow sense) itself.
Development education then, is not
another subject within the curriculum
and is much more than the sum of a
series of random opportunities.  

The review of senior cycle education is
discussed in more detail in Chapter 5.
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CHAPTER 2

Development Education 
and Transition Year 



CURRENT PROVISION

Transition Year is a one-year, school-
based programme between junior
cycle and senior cycle. It is designed
to act as a bridge between the two by
facilitating the smooth transition from
adolescence to adulthood, from a
highly structured to a more flexible
and independent learning
environment and from school to
working life. 

All second-level schools have the
option of offering the Transition Year
programme to their students and
currently 526 schools are doing so.
This represents approximately 75% of
all Irish post-primary schools. 

AIMS OF THE

TRANSITION YEAR

PROGRAMME

The overall mission of Transition 
Year is 

'To promote the personal, social,
educational and vocational
development of pupils and to
prepare them for their role as
autonomous, participative and
responsible members of society.' 

Transition Year Guidelines 

1994-95, p. 4.

The aims of Transition Year are to
provide

≥ education for maturity with an
emphasis on social awareness and
increased social competence

≥ experience of adult and working
life as a basis for personal
development and maturity

≥ general technical and academic
skills with an emphasis on self-
directed learning.

AREAS OF STUDY IN

TRANSITION YEAR

The Transition Year programme is
designed and delivered in schools by
the Transition Year Co-ordinator, core
team and teaching staff in
consultation with management.
Currently a Transition Year
programme offers students a broad
and balanced curriculum for one year
covering such areas as

≥ Core subjects, e.g. Irish, English,
Maths.

≥ Subject sampling, e.g. Drama,
Economics, Environmental Studies,
Japanese, Spanish, ICT.

≥ Modules designed specifically for
Transition Year, e.g. Development
Education, Health Education,
European Studies, etc.

≥ Calendar events, e.g. work
experience, community outreach,
visiting speakers, field trips. 

TEACHING METHODS

AND APPROACHES

A key feature of Transition Year is the
use of a wide range of teaching/
learning methodologies and situations.
There is a strong emphasis on
≥ negotiated learning
≥ personal responsibility in learning 
≥ activity-based learning
≥ integration of current research on

learning (such as multiple
intelligence theory).

≥ team teaching approaches
≥ group work, discussion, debate,

interview, role-play 
≥ project work and research
≥ visiting speakers and seminars
≥ study visits and field trips
≥ work experience, work simulation

and community service. 

ASSESSMENT AND

CERTIFICATION

The activity-based learning ethos of
the year requires each school to
engage in school-based assessment,
which helps students to identify their
own strengths and weaknesses, as
well as develop the skills of self-
assessment and reflection. Assessment
is on-going, with portfolio assessment,
project work, and exhibitions of
students' work, as well as oral, aural,
practical and written activities all
forming part of the assessment
process. Since 2000, the Department
of Education and Science has issued
an official Transition Year certificate
to participants. This is in addition to
schools providing their own school-
based certification. 

DEVELOPMENT

EDUCATION AND

TRANSITION YEAR

Amongst the core aims of Transition
Year is the fostering of social
awareness. Social awareness must be
local and global.  Development
education is therefore an essential
part of the Transition Year
programme. Indeed, it is difficult to
imagine a school doing justice to the
aims of Transition Year without
incorporating development education
in the programme. 

Transition Year presents a tremendous
opportunity to assign a substantial
amount of time to development
education and so lay a solid
foundation for further work in this
area at senior cycle.  Because the
Transition Year programme is
designed to allow great flexibility of
content, approaches and timetabling, 
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DEVELOPMENT EDUCATION 

AND TRANSITION YEAR 



there are numerous ways that
development education can be
included in the programme.  

SOME OF THE OPTIONS

FOR INCLUDING

DEVELOPMENT EDUCATION

ARE:

a) Whole-school approach 
The entire Transition Year
programme is built around a
commitment to increasing social
awareness and social justice. The
entire curriculum is infused with
this vision and work experience/
social outreach support this vision.
Explicit reference is made to
development education in the
Transition Year contract of
learning. 

b) Cross-curricular approach
Teams of two or more teachers
can develop a cross-curricular TY
module on a particular
development theme such as human
rights, trade or gender.  See
example.

c) Integration into existing subjects
Individual teachers can
incorporate a global/justice
perspective into their subject
areas, e.g. Geography, History,
Religious Education, etc.

d) Stand-alone module
Individual teachers can develop a
short course or module in
development education (perhaps
10/12 weeks).  This would be
timetabled for a minimum of one
double class period per week or
could be timetabled for up to four
class periods.

Individual teachers can develop a
year-long module in development
education.  This approach allows
an opportunity to investigate a
number of key development
themes in some detail.

See www.ty.slss.ie for sample 
modules and resource
materials for Transition Year

www.irishaid.gov.ie 17

English 

Study poetry and prose
that describes the many
roles women play in
society both in Ireland
and the developing world

Example of a cross-curricular approach to

development education in Transition Year

Economics 

Examine how work,
income and property are
divided between men and
women in the world  

Art

Make a display of local
and global photographs
and images of women

Geography  

Examine the role of
women in development  

GENDER
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Great variety is observed in the way
schools incorporate a global justice
perspective in Transition Year. The
greatest impact is achieved when
development education is part of the
school's overall commitment to justice
and human rights education.  In such
cases, the theme of social justice is
woven throughout the curriculum and
throughout the school year and
development education plays a vital
role in this.  

The flexibility afforded by Transition
Year presents opportunities for special
days (such as International Human
Rights Day) and special weeks (such
as One World Week and Fair Trade
Fortnight) to be celebrated.  By setting
aside special dedicated days, schools
can enable creative work across cross-
curricular themes that involve the
whole school community.  

THE ROLE OF

DEVELOPMENT NGOs

AND DEVELOPMENT

EDUCATION

ORGANISATIONS 

The development education
community has played an important
role in supporting development
education at Transition Year.  Many
NGOs now provide extensive, easily
accessible development education
resources on their websites.  In one
instance, a number of agencies have
cooperated in developing a dedicated
site (www.developmenteducation.ie)
involving Irish Aid, Aidlink, 80:20,
Concern, NYCI, Self Help
Development International and
Loreto Schools Justice & Peace
Network. The Concern Debates
involve around 150 schools each year,

with the majority of participants
coming from Transition Year. Trócaire
has a special Transition Year project,
Pamoja (www.pamoja.ie) which
involves Irish schools linking with
schools in Kenya to explore issues of
human rights.  Both Concern and
Trócaire provide teaching materials
and website support for development
education, including a number of
campaigns which students can
support. For example, campaigns on
child labour, fair trade and global
education. Amnesty International's
initiative “Voice Our Concern”,
where well known Irish artists and
writers work with Transition Year
students on human rights issues, is a
particularly striking example of the
creativity that is possible in this area.
Other NGOs have taken imaginative
initiatives related to development
education, some of which involve
Transition Year students spending
short periods in a developing country. 

There are numerous development
education resources designed
specifically for Transition Year.  The
Transition Year Support team carried
out an audit of the modules used in
Transition Year over the years and
found that the most popular modules
were those which offered an
'incentive' where, for example 

≥ students received a certificate on
completion of the module

≥ students could win a prize, e.g. a
trip to Brussels 

≥ teachers were given a video or CD
ROM resources 

≥ the school raised its profile from
their engagement with the project.

They also concluded that materials
must be attractive, high-tech, engaging
for the students and appropriate to

their age group, culture and interests.
Hence development NGOs have found
a strong interest amongst students in
child labour, because it is an issue that
engages young people emotionally and
has an immediate relevance. Students
are particularly interested in learning
where and how their clothes are
produced.

FUTURE DIRECTIONS 

The experience of Transition Year
points to the importance of providing
students with opportunities that enable
them to make a difference and so gain
a sense of empowerment. The growth
in popularity of the Young Social
Innovator programme, an Gaisce and
other such awards in Transition Year
points to the importance of education
linked to meaningful action. The Young
Social Innovator programme includes a
special category award (sponsored by
Irish Aid) for development education
projects with a global dimension. The
ESAT Young Scientist and Technology
competition also offers opportunities
for working on projects with a
development focus. Irish Aid in
partnership with Self-Help sponsor a
development for science special award
in the Young Scientist Competition.
Self-Help's Africa Alive programme
encourages schools to enter
development projects in this
competition (www.selfhelpintl.ie/
selfhelp/main/youngscientist). There is
scope for further development
education initiatives that provide
opportunities for Transition Year
students to investigate an issue of
global justice and take action for
change. The development of a project
related to setting up a Fair Trade
mini-company is one area that could
be explored.
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The experience of Transition Year has
also shown the key role played by
individual teachers and Transition
Year coordinators in including
development education in their
programmes. Where a global justice
perspective is evident it is largely due
to the interest or experience of a
particular teacher. Once again, this
points to the need for professional
support for such teachers, including
training and networking
opportunities.

Proposals for the Future Development
of Senior Cycle Education in Ireland
by the NCCA recommends a
restructured senior cycle that would
include new curriculum components
called transition units (TUs). These
are forty five hour units of study
which would be derived from current
best practice in Transition Year. It is
envisaged that the NCCA would
support schools in developing TUs
which could then be validated and
made available to other schools.
There is potential here for the
development of a number of TUs with
a development education focus. The
involvement of schools, teachers,
curriculum development units, non-
government organisations and other
partners with experience in Transition
Year education would be essential to
the development of these new TUs.  

Chapter 5 will discuss Proposals for
the Future Development of Senior
Cycle Education in Ireland in more
detail setting out how changes at
senior cycle might enable a more
structured and focused integration of
development education in subjects,
short courses and transition units. 

www.irishaid.gov.ie 19
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CHAPTER 3

Development Education 
and Leaving Certificate

(Established)



INTRODUCTION

Many Leaving Certificate subjects
present rich opportunities for
exploring development education
issues. Most subjects approach
learning from both local and global
perspectives and provide
opportunities for students to explore
issues of justice and human rights that
impact on their daily lives and on the
wider world.  All Leaving Certificate
subjects emphasise the importance of
self-directed learning and independent
thought and highlight the importance
of critical thinking, reflection and
problem-solving. 
Values of respect for diversity, human
rights, justice, solidarity and care for
the earth are both explicitly and
implicitly evident across a wide range
of Leaving Certificate subjects. 

A core set of aims is also evident
which corresponds with the aims of
development education. These
common aims include:

≥ To foster an appreciation of the
diversity of life

≥ To promote mutual understanding
and respect for the diversity of
peoples and cultures that share our
planet

≥ To understand how humans can
responsibly use the natural
resources of the earth for the
production of food and non-food
materials

≥ To critically evaluate the impact of
scientific, technological and
economic progress

≥ To engage critically with
information and be able to
recognise perspective, bias or
prejudice

CONVERGENCE OF

ATTITUDES AND VALUES

The Leaving Certificate programme is
grounded in a core set of values
which correspond closely to the
attitudes and values promoted
through development education.
Some syllabus documents explicitly
name the values and attitudes
underpinning the subject (e.g.
Religious Education, Biology,
Geography, Modern Languages) while
in other subjects those values and
attitudes are implicit (e.g.
Construction Studies). 
Some common values and attitudes
that can be seen across a range of
subjects studied in the mapping
exercise are:

≥ An appreciation of human
interdependence

≥ An empathy with and concern for
others

≥ A commitment to justice and
fairness

≥ A concern and care for all living
things 

≥ A sense of global responsibility and
stewardship for the earth's
resources 

≥ An awareness of the effect of
human and commercial activities
on the sustainability of life (e.g.
pollution, deforestation)

≥ An appreciation of the need for a
respectful relationship between
science/technology and the natural
elements 

≥ An awareness of the need for
sustainable development

CONVERGENCE OF

SKILLS ACROSS LEAVING

CERTIFICATE SUBJECTS

A common set of skills are promoted
across Leaving Certificate subjects.
These are
≥ Research skills
≥ Use of ICT 
≥ Team work 
≥ Ability to understand and interpret

information and images
≥ Ability to select, analyse and

evaluate information
≥ Critical judgement
≥ Ability to communicate ideas
≥ Ability to evaluate different

opinions, judgements and
perspectives

≥ Ability to recognise prejudice and
bias

≥ Skills of ethical discernment.1

The following chapter identifies
specific links and opportunities for
the inclusion of development
education in a representative selection
of Leaving Certificate subjects. The
selection of links and opportunities is
not exhaustive and teachers will find
additional opportunities.  
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DEVELOPMENT EDUCATION 

AND LEAVING CERTIFICATE

(ESTABLISHED)

1 For example, where students are invited to critically apply scientific knowledge to ethical issues such as population (Geography), patenting of life
(Religious Education), genetic engineering (Biology), human use of raw materials and natural resources (Agricultural Science/Art/Construction
Studies), etc.



THE CHAPTER INCLUDES THE FOLLOWING:

1. A series of summary statements commenting on the links between development education and a range
of Leaving Certificate subjects (highlighted below).

2. A series of summary 'maps' showing the opportunities for development education within those
subjects.

3. Conclusions.

4. A topic web showing cross-curricular linkages.

www.irishaid.gov.ie 23

LEAVING CERTIFICATE SUBJECTS 

Groups Subjects

Social Studies Group Art   Geography   History   Music   Religious Education

Science Group Applied Mathematics,   Biology   Chemistry, Mathematics, Physics, Physics &
Chemistry

Business Studies Group Accounting, Business   Economics

Applied Science Group Agricultural Science Construction Studies   Engineering, Home Economics
(Scientific and Social), Technical Drawing

Language Group English   French   German   Irish   Italian   Spanish   Latin, Greek, Classical
Studies, Hebrew Studies

Boxes indicates those subjects included in mapping exercise
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Art
and development education



THE SYLLABUS IS

DESIGNED AS ONE

COHESIVE UNIT AND IS

DIVIDED INTO THREE

SECTIONS:

Section A: Drawing
Unit 1: Observational 
Drawing
Unit 2: Life Drawing

Section B: Studio Work
Unit 3: Craft
Unit 4: Fine Art
Unit 5: Visual
Communication 

Section C: History and Appreciation 
of Art and Design
Unit 6: History and 
appreciation of Art and 
Design

It is envisaged that all the above
sections should be interlinked for
teaching and learning purposes.

Art encourages the individual to see
and appreciate the world around
them through a variety of artistic
media.  The study of Art takes place
in the personal, local and global
contexts.  Art invites the student to
enter into other cultures, to learn
from those cultures, and to
understand and appreciate how
people have expressed their joys,
hopes, struggles and dreams through
artistic forms. 

The practice of visual art provides an
opportunity for the student to develop
skills necessary for creative
engagement with the world.  The
Leaving Certificate Art course actively
encourages the student to develop
contemplative and reflective skills as
well as critical sensibilities, which are
at the core of development education.

Students engage in a process of
reflection, analysis, synthesis and
evaluation of art.  Students are invited
to consider works of art from a range
of historical, cultural, religious and
social contexts.  This helps promote
respect for the diversity of people and
cultures that contribute to the world
of art, as well as breaking down
stereotypes and prejudices regarding
what is valued as art.

Coursework comprises 45% of the
total assessment of Leaving Certificate
Art.  Here we see a further
convergence between the skills
fostered by development education
and those which coursework seeks to
develop.

Skills include:
≥ Research, use of ICT, libraries,

surveys of the media, etc.
≥ Ability to make personal, visual

and tactile responses to ideas,
emotions, ideas and environments

≥ Ability to understand and
appreciate images in their historical
context and in the contemporary
environment

≥ Ability to select, analyse and
evaluate information for a given
purpose

≥ Critical judgement, including the
ability to articulate ideas, opinions
and preferences 

≥ Communication: the ability to use
information, make it one's own
and present ideas concisely and
cogently

≥ Ability to reflect on one's own
learning and the effect of that
learning on one's ideas, attitudes
and experiences

≥ Ability to interpret, contrast and
evaluate different
opinions/judgements

In summary, Leaving Certificate Art
offers opportunities for the
exploration of a wide range of global
justice issues.  These issues first need
to be initiated by the teacher as
starting points for studio work and
classroom discussion.  Taking such an
approach could contribute to student
creativity and bring 'life' and
relevance to the teaching of Art. 

Useful websites

www.irishaid.gov.ie
www.8020.ie
www.KeepOurWord.org
www.trocaire.org
www.developmenteducation.ie
www.cafod.org.uk

Fair Trade

www.fairtrade.ie
www.tradejustice.ie
www.maketradefair.com 
www.cleanclothes.org
www.labourbehindthelabel.org
www.sweatshopwatch.org

Child labour

www.ilo.org
www.antislavery.org

26 www.irishaid.gov.ie
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Agricultural Science
and development education



THE SYLLABUS IS

DIVIDED INTO 3

SECTIONS AS FOLLOWS:

Section 1 Natural Resources Sciences
Section 2 Food Science and

Technology (comprising
Animal Enterprise Science
and Crop Enterprise
Science)

Section 3 The Agricultural Industry in
Context. 

At the heart of Agricultural Science is
a concern and care for living things,
an awareness of the interdependence
of land, plants and animals and an
emphasis on the management of the
earth's resources for the economic
and social benefit of all humanity.

This central focus on the managed use
of the world's natural resources is
stressed in the aims of the syllabus
which states through a study of
Agricultural Science: 
≥ an understanding of human

utilisation of the natural resources
of the environment for the
production of food and non-food
materials is developed

≥ the science and technology
employed is explored and
uncovered

≥ an awareness of the need to
enhance environmental quality
through greater scientific
understanding of agricultural
principles and practices is
promoted.

Agricultural Science places a strong
emphasis on active learning
methodologies through hands-on
laboratory and field-based activities,
independent and guided research,

projects and assignments.  Students of
Agriculture Science develop a wide
array of skills when handling,
observing and investigating plants and
animals and in the other practical
activities encountered.  They learn
skills of analysis and interpretation of
data, hypothesis formulation, the
planning of investigations, problem-
solving, etc. As a group-member
undertaking project work, they gain
the experience of communicating,
interacting and co-operating in and
through the group.  Skills of ethical
discernment are also fostered when
students learn to critically apply
scientific knowledge to modern
farming practices, to the maintenance
and care of farm animals, and to the
care of their natural environment.

Students are encouraged to show
concern and care for all living things
and to be aware of their responsibility
and role in protecting a healthy
environment. 

While much of the content of the
syllabus focuses on the local, national
and EU context, there are ample
opportunities to extend discussion
and learning to include a global
dimension.

The assessment of the Agricultural
Science syllabus at Higher and
Ordinary level has two components: 

(i)  a terminal examination paper,
accounting for 75% of the marks, and

(ii)  coursework, accounting for 25%
of the marks.

Candidates are expected to
demonstrate a range of skills in
completing their coursework. The
competencies, incorporating
knowledge and understanding, skills
and abilities, and attitudes to be
assessed include the following:

≥ Recognition and formulation of the
problem to be solved

≥ Design and planning of
experimental procedures

≥ Setting up and execution of
experimental work (manipulation)

≥ Observation and measurement
(including the recording of data
and observation, recognition and
identification of plant, animals,
equipment)

≥ Interpretation and evaluation of
experimental data and
observations

Useful websites

www.agriaware.ie
www.coillte.ie
www.sustainableireland.ie
www.nationalgeographic.com
www.school.discovery.com
www.selfhelpintl.ie  
(curriculum development 
publications) 
www.developmenteducation.ie
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Biology
and development education



The introduction to the Leaving
Certificate Biology syllabus states that
through the study of biology students
will employ a process of scientific
investigation to explore the diversity
of life and the inter-relationships
between organisms and their
environment. Students develop an
understanding and knowledge of the
cell – the unit of life – whose
structures and processes are shared by
all living organisms and in doing so
gain an insight into the uniqueness,
function and role of organisms
including themselves. In addition, they
become aware of the use by humans
of other living organisms and their
products to enhance human health
and the human environment.  They
learn how to make informed
evaluations about contemporary
biological issues. This should enable
them as future citizens to discuss and
make judgements on issues in biology
and science that impact on their daily
lives and on the wider world.

The aims of the syllabus encourage
individual study and personal
initiative, team work and class-
directed work. It aims to enhance an
interest in, and develop an
appreciation of, the nature and
diversity of organisms; to create an
awareness of the application of
biological knowledge to modern
society in personal, social, economic,
environmental, industrial,
agricultural, medical, waste
management and other technological
contexts. Finally it aims to develop in
students an ability to make informed
evaluations about contemporary
biological issues.

'The 20th Century was the
century of Physics and Chemistry
but it is clear that the next
century will be the century of
Biology'.

Robert F. Curl, Nobel Laureate for

Chemistry, 1996

This statement challenges all of us
involved in education to prepare our
students well for the impact that new
discoveries in biology will have on
their lives. The development of DNA
profiling in 1984 opened the door to
genetic screening and the eventual
sequencing of the entire human
genome in 2003. Scientific discovery
is about global issues and is therefore
intrinsically linked to development
education.

Thirty percent of the biology syllabus
relates to 1) application and interface
with technology and 2) science in the
political, social and economic spheres.
In addition, the syllabus emphasises
skill attainment with particular
reference to practical activities and
health and safety issues. The Teacher's
Guidelines advise the adoption of
creative teaching strategies. Forty hours
or sixty class periods are set aside for
non-prescriptive materials. This allows
teachers to spend more time on areas
where the teacher has a special interest
or enthusiasm, time to discuss
contemporary biological issues such as
those of a global dimension, and to
introduce new teaching methodologies.

Students are encouraged to integrate
information and communication
technologies in their study of Biology.

The introduction of this revised
syllabus is an opportunity for teachers
to update their knowledge of biology

and related areas such as development
education, to renew their interest in
and mastery of the subject, develop
new teaching methodologies and to
emphasise the issues of health and
safety. In summary, it encompasses new
approaches to teaching, new content in
biology, introduces contemporary issues
and technology as prescribed areas of
the syllabus and places new emphasis
on skill attainment.

The syllabus is assessed in relation to
its learning objectives through a
terminal examination paper. All
material within the syllabus is
examinable. Practical work is an
integral part of the study of biology.
A practical assessment component
may be introduced at a later stage.
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Resources:

Science: The Global Dimension. 2003 Development Education Association
(DEA), London www.dea.org.uk

Global Perspectives in Science - Resources for teaching Chemistry, Biology
and Physics. 1999 VSO Available from Oxfam UK

A series of resources have been produced by Self Help International (dealing
with issues of water, health, food, etc.) and are available to download as
PDF documents from www.selfhelpintl.ie
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Useful websites:

BBC education website www.bbc.co.uk/learning

The Earth Charter  www.earthcharter.org

World Resources Institute www.wri.org

Environmental Protection Agency www.epa.ie

The New Scientist Magazine  www.NewScientist.com/hottopics

National Geographic Magazine  www.nationalgeographic.com

Discovery channel  www.school.discovery.com

Young People's Trust for the Environment
www.yptenc.org.uk/docs/environmental_facts.html

Population Reference Bureau www.prb.org/

A development website with 1,500 groups affiliated  www.oneworld.net

A portal that links to sustainable development sites  
www.eco-portal.com

A portal linked to sustainable development sites  www.sustainable.ie
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Construction Studies
and development education



Construction Studies concerns itself
with a body of knowledge about
building technology and the built
environment. The teaching and
learning process can promote an
awareness of the built environment
both today and in the past, current
building practices, technological
advancements in relation to building
technology and the need for
sustainable use and management of
resources. 

Construction Studies, like
development education, engages and
develops skills of critical thinking,
reflection and problem-solving.
Students are encouraged to become
active learners through assignments,
project work and practical tasks.
These activities require skills of
planning, teamwork, problem-solving
and reflection, all of which are central
skills of development education. 

The attitudes and values which
underpin Construction Studies have

direct links and similarities to those
fostered by development education.
Students are encouraged to explore
the global dimension of topics
studied, the effect of the built
environment and building
technologies on the planet now and
for future generations. There is huge
potential to encourage a sense of
global responsibility and stewardship
of our planet and an awareness of
how the building technologies and the
built environment can destroy or
protect our planet. Values of social
justice, human rights and equality are
fostered in the areas of defining
dwellings, the need for shelter and
human comfort. 

Construction Studies offers a variety
of learning methodologies, many of
which are central to those advocated
by development education. The
teaching approach focuses on learning
by experience and practical
application. Students are engaged in
their learning through the use of

practical workshop tasks, creation of
scaled drawings, sketching and the
use of the internet as a learning tool. 

Through appropriate studies and
reflection as well as practical
experience and project work,
participants are encouraged to learn
from the architectural past as well as
endeavoring to appreciate and
understand local and national
building and crafts heritage and their
influence on the present.

The project coursework in
Construction Studies comprises 25%
of the assessment. This offers most
potential for the delivery of
development education in the subject. 

Students are active learners following
a process indicated in the diagram
below.

Topics and issues which are common
to development education and
Construction Studies can be easily
delivered through this model. 
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The main categories of projects which
students can choose from are as
follows:

PRACTICAL CRAFT

≥ Articles of furniture
≥ Construction trade skills:

carpentry, joinery, block/brick-
work, plastering, electrical,
plumbing/heating

≥ Heritage: restoration, reproduction
and traditional craft skills

BUILDING SCIENCE

≥ Construction models: projects
analysing any area of building
construction, e.g. roofing, walls,
and foundations

≥ New technologies: projects looking
at new methods of building
construction, e.g. timber frame,
heating systems, solar power, etc.

≥ Investigative: projects analysing the
materials or components involved
in building construction, e.g.
concrete, soil, insulation, etc.

WRITTEN/DRAWN WITH

MODEL

≥ Architectural: projects concerned
with the design of domestic/
industrial/commercial buildings,
including plans and a scaled model

≥ Building models: projects analysing
the construction of specific historic
buildings or modern constructions
with a scaled model

≥ Interior design: projects looking at
the architecture and design of
interior spaces, with an
accompanying model

Many of the above areas can be
approached from a development
education perspective. They provide
the opportunity for the student to
select a topic from the core as
outlined in the template and advance
its study via the project model. Also
development education issues could
easily be integrated into any
Construction Studies project. The
following examples of Construction
Studies projects contain links or
potential links to development
education.

Example Project No. 1
Under Floor Heating

In this project the student analysed
under floor heating versus
conventional central heating systems.
This led to exploration of how homes
can be heated in a sustainable manner.
The student developed this project on
a global scale by reference to energy
needs of the developed world and its
effect on developing world countries. 

Example Project No. 2
Wind Farm - Sustainable Energy
Supply

The student investigated energy needs,
from a global perspective and
presented information on technologies
used to protect our planet and built
environment. The model consisted of
a wind farm, which feeds into the Air
Tricity network. This project spanned
both local and global dimensions.

Note: Construction Studies is due to
be replaced by a new subject
‘Architectural Technology’. At time of
printing a date has not been
determined for implementation of the
new syllabus.

Useful websites

World Resources Institute
www.wri.org

Sustainable Ireland 
www.sustainable.ie 

(see directory for useful links)

Sustainable Energy Ireland
www.sei.ie

Centre for Education in Built
Environment
www.ctiweb.cf.ac.uk/

Caoillte  
www.caoillte.ie

Greenpeace
www.greenpeace.org.uk/forests/

(click on 'Good Wood Guide')

Just Forests 
www.justforests.org/

The Forest Stewardship Council 
www.fsc.org

Irish Wind Energy Association
www.iwea.com/index1.html

UN website and information 
www.unhabitat.org

(under 'Products' see The State 
of the World's Cities Report)

Self Help International has
produced a teaching resource
'Food, Land and Trees' that can be
downloaded from
www.selfhelpintl.ie/main/currdev

South Africa - Townships
www.irishtownship.com
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Economics
and development education



Economics is a way of thinking about
how people make decisions and
interact.  It explains how we get our
incomes, how we use them, the supply
of resources and the production and
exchange of goods and services.
Decisions relating to these matters
have social and human consequences,
intended and unintended, which are
analysed in Economics.

Economics is primarily concerned
with the use of knowledge and the
allocation of resources. By their
nature, economic resources are scarce.
Consequently, the direction and
efficient use of resources requires
prioritisation and co-ordination.
Nowadays, co-ordination is primarily
achieved through markets and
governments.  Economic decisions
have a crucial influence on the quality
of life experienced by all people.

The need to prioritise the allocation of
resources results in trade-offs and
dilemmas for both individuals and
society. Thus Economics is also
concerned with the interdependence
between actions and behaviours of
individuals and individual units in
society. The understanding provided
by Economics can therefore inform
our moral, ethical and political
decision-making, and thereby
contribute to improving quality of life. 

Economics students can develop a
knowledge and understanding of the
decision-making processes within
society. Through this understanding
Economics students can make
informed judgements about issues and
policies and participate in decision-
making in society.  Thus they can
become active citizens - consistent with
the aims of senior cycle-education and
also development education.

Students can also gain a critical
understanding of the positive and
negative effects of economic policies.

The introduction to the economic
syllabus states:

It is intended that this syllabus
will be relevant to the lives of
students and inspire in them an
interest and excitement about
economic issues. It should
enable them as citizens to
understand the economic issues
that affect their lives and to offer
informed comment on these
issues. It should provide them
with the knowledge, skills and
understanding to … respond to
the needs of the economy and
contribute to sustained economic
development.

The aims of development education
are thus closely linked with the aims
of Economics which include

≥ to give students, in general terms,
an understanding of the economic
forces which affect their everyday
lives and influence societal change
at local, national and global levels

≥ to give students, in more specific
terms, an understanding of
fundamental economic concepts
and principles and their application
in problem solving

≥ to develop student's ability to
interpret economic information and
to offer informed evaluations about
contemporary economic issues

≥ to enhance an interest in, and
develop a critical attitude towards,
the study of contemporary
economic issues and how they
relate to society

≥ to develop in each student self-
reliance, clear and logical thinking,
methods of investigation and
critical analysis 

≥ to enhance the ability and
confidence of students in
communicating and presenting
informed views.

In summary, Leaving Certificate
Economics provides opportunities for
the exploration of a range of global
justice issues of urgent concern and it
can therefore readily support and
complement the work of development
education.
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Useful websites

World Bank Development Data
www.worldbank.org/html/schools

The Economist Magazine
www.economist.com

The Organisation for Economic Cooperation 
and Development
www.oecd.org

United Nations Development Programme
www.undp.org/

The International Labour Organisation
www.ilo.org

Corporate Watch 
www.corporatewatch.org

Ethical Consumer Magazine
www.ethicalconsumer.org

Oxfam campaign for fairer trade
www.maketradefair.com

Globalisation
http://www.globalization101.org/issue/

Maquila Solidarity Network (supporting garment
workers in Latin America, Asia and Africa)
www.maquilasolidarity.org

New Internationalist magazine
www.newint.org

Under 'Hot Topics' check out topics such as
globalisation, fair trade, etc.

One World 
www.oneworld.net

A portal on brands and corporations 
www.transnationale.org

A useful teaching resource:

The World at Work Locally - A LCVP Resource 
(See Section one on globalisation and TNCs) 
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English
and development education



The Leaving Certificate English
syllabus builds on the aims of the
Junior Certificate emphasising the
development of a range of literacy
and oral skills in a variety of
domains, personal, social and
cultural. These skills will enable
students to become independent
learners who can operate in the world
beyond the school in a range of
contexts. The Leaving Certificate not
only accommodates vocational needs
and further education, but also the
life-long needs of students and the
language demands that are placed on
them by the wider community. The
principle of integrating the teaching of
language and literature is central to
the Leaving Certificate course.

Language is not a neutral medium of
expression and communication. It is
embedded in history, culture, society,
and ultimately is the chief means by
which we make sense of our
experience. It gives us a sense of
personal and cultural identity, enables
us to relate to each other and
empowers us in multitudinous ways. 

English is thus a subject of immense
potential in many areas of students'
personal development, not least in its
contribution to learning to reflect on
the human condition. Developing
control and power over language is
the most essential educational
achievement for all students if they
are to become confident, thoughtful
and articulate adults and citizens.
Through using language accurately
and appropriately they can gain a
sense of personal significance and
efficacy.

The aims of Leaving Certificate
English clearly promote a global
perspective and thereby support and
foster the objectives of development
education. Students encounter material
from different periods and cultures to
develop an understanding of how the
language a person uses shapes the way
that person views the world.  

In trying to achieve these objectives it
is vital that students are introduced to
texts which create a meaningful
context and invite dialogue and
critical thinking. This interaction can
be fostered by encouraging students
to adopt a variety of critical stances,
to question the authority of texts, to
distinguish between fact and opinion,
to uncover the bias or prejudice of the
text, and to analyse the values,
perspective and world-view being
expressed by the author. 

The wealth of resources that are
available in the study of English at
Leaving Certificate level can be
employed to engage students in
reflecting on global issues and
increasing their awareness and
understanding of the rapidly
changing, interdependent and unequal
world in which we live. The
opportunities extended by the English
syllabus to promote development
education are manifold. The extent to
which this is achieved depends very
much on the individual teacher and
his/her choice of material for study in
the classroom.

Useful websites

Amnesty International
www.amnesty.ie

Concern
www.concern.org

History of slavery/child labour, etc
www.historyonthenet.com

Human Rights Watch
www.hrw.org

International Labour Organisation
www.ilo.org

Liverpool Museum (slaves' stories)
www.lliverpoolmuseums.org.uk

National Geographic magazine
www.nationalgeographic.com

Newspapers from around the world
www.onlinenewspapers.com

The New Internationalist Magazine.  
(Under teaching global issues find
'Cartoons')
www.newint.org  

Oxfam
www.oxfam.org.uk

Trócaire
www.trocaire.org

United Nations Development
Programme
www.undp.org

Artists Against Racism
www.artistsagainstracism.org

The Economist
www.economist.com     
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Film resources

Hotel Rwanda

Cry Freedom

Fahrenheit 9/11

Sample literature

Things Fall Apart 
Chinua Achebe

The House of the Spirits
Isabel Allende

I Know Why the Caged Bird Sings 
Maya Angelou

Boyhood: Scenes from Provincial life
J.M. Coetzee

The House Gun 
Nadine Gordimer

The Grass is Singing
Doris Lessing

The Poisonwood Bible 
Barbara Kingsolver

Long Walk to Freedom
Nelson Mandela

View from the Bridge 
The Crucible
Arthur Miller

The Statement 
Brian Moore

The God of Small Things
Arundati Roy

A Suitable Boy (excerpts)
Vikram Seth

The Road to Memphis 
Mildred Taylor

Someone Who'll Watch Over Me 
Frank Mc Guinness
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Gaeilge
and development education



The Gaeilge syllabuses at Leaving
Certificate (established) level seek to
build on the language competences
developed by students in Junior Cycle.
Gaeilge is offered at three levels -
Foundation level, Ordinary level and
Higher level, allowing students across
the ability spectrum and of a wide
range of language learning experience
opportunities to actively participate in
learning Gaeilge. A positive attitude
towards language learning and
speakers of other languages together
with respect for other cultures are
cited among the general aims of the
syllabuses. 

The methodologies and skills
recommended in implementing the
Gaeilge syllabuses essentially match
those of development education and
include discussion, debate, pair work,
group work, communication, analysis
and critical thinking, to mention but a
few. The syllabuses are based on the
communicative approach to language
learning. The language functions
outlined provide for the integrated
development of all language skills.
The syllabuses and the teacher
guidelines state that students are to
develop language awareness, cultural
awareness and an awareness of the
target language literature at an
appropriate level. Students are also to
reflect on their learning and learn
about themselves as learners and
about the world around them. This
clearly encourages and affords
students opportunities to learn about
other countries, cultures and
traditions through the medium of
Irish and in so doing to further
develop the skills reflected in
development education. 

The study of literature, an important
vehicle for the development of
cultural and language awareness, is a
key component of the study of
Gaeilge at Higher level. Literature is
also studied at Ordinary level and
while there are no prescribed texts for
Foundation level students, this does
not preclude a teacher from
introducing students to literature and
other authentic texts from a variety of
print and broadcast media
appropriate to their ability levels -
notices, advertisements, or short
excerpts from newspapers/magazines,
for instance.  

The list of topics suggested in each of
the syllabuses is merely a guide
through which the language functions
outlined in the syllabuses can be
realised. The teacher is free to choose
topics of interest to the students and
their experiences, thus allowing
further opportunities to develop
greater awareness of the developing
world. While the developing world
and national and international issues
are specifically mentioned in the case
of the Higher level course, these issues
can also be adapted and included in
the course content for students at
other levels.

The Irish language is recognized as an
important part of the culture and
identity of Irish people. The syllabuses
and teacher guidelines emphasize the
opportunities provided by the study
of the language for students in gaining
a greater understanding of their self-
identity and culture through which
their self-confidence and sense of self
is developed. This in turn allows
students to gain greater appreciation
of and respect for other cultures. 

Useful websites:

www.litriocht.com

www.foinse.ie

www.beo.ie

www.nuacht.ie

www.gaelport.ie

www.tg4.ie

www.coislife.ie

www.cic.ie
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Assessment 

Oral: the general conversation component of this
examination affords opportunities for the discussion of
topical issues which may include issues relating to the
developing world.

Listening comprehension: excerpts include, for example,
news items or notices from radio which may relate to
developing world issues.

Reading comprehension: the reading comprehension
items may be newspaper/magazine articles, excerpts
from letters, diaries, and reports on various events. This
allows for the inclusion of material related to the
developing world as appropriate to the level in question.

Writing: students are given a variety of options from
which to choose e.g. essay, speech, report, story, debate,
newspaper/magazine article. For instance, one of the
newspaper/magazine article title options on the Higher
level paper 2005 was as follows: 
'Tháinig an príomhoifigeach ar eagraíocht idirnáisiúnta
carthanachta ar cuairt chuig do scoil le déanaí. Iarradh
ortsa agallamh a chur air. Scríobh alt bunaithe ar an
agallamh sin d'iris na scoile'

* Gaeilge syllabuses and guidelines are available in

Gaeilge only
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Geography
and development education



The revised Leaving Certificate
Geography syllabus offers clear
opportunities for the embedding of a
development education approach in
its aims, objectives and content.
Geography is concerned with the
study of people and their
environment. It seeks to examine
changing inter-relationships between
the physical and human world. It
seeks to foster positive attitudes in
students towards themselves, others
and their environment. Listed among
the aims of the syllabus are to

≥ understand the opportunities
for, and challenges of, global
interdependence

≥ promote the conservation and
sustained management of the
earth's resources for the
welfare and happiness of its
inhabitants and for future
generations

≥ recognise, and be sensitive to
other people and their culture,
here in Ireland and elsewhere

≥ develop and promote active
citizenship and to encourage
informed participation, through
lifelong learning, in society at
local, national, European and
global levels.
(Syllabus, p. 2)

Among the attitudes which it wishes
to see developed in students are:
≥ a willingness to perceive and

evaluate natural and cultural
phenomena from the point of
view of others

≥ an appreciation of social,
cultural, and environmental
diversity

≥ an awareness of the dangers
of all types of stereotyping and
prejudice.
(Syllabus, p. 3)

The content of the syllabus is divided
into core, elective and optional units.
The core units focus on patterns and
processes in the physical environment
and regional geography. Within these
units, there are limited opportunities
for adopting a development education
approach to studying topics. The
third core unit, geographical skills,
encourages active learning
methodologies as a means of
integrating content and skills.

The two elective units, one of which
must be selected for study by all
students, offer much greater scope for
examining issues from a perspective
of justice and human rights. One unit
focuses on patterns and processes in
economic activities. Global
inequalities in economic development
are studied with particular emphasis
on the dominance of multinational
companies in global trade. The impact
of economic development on the
environment is also emphasised and
sustainable development is suggested
as the way forward.

The second elective unit examines
patterns and processes in the human
environment. The impact of
population growth, migration and
urbanisation are issues which benefit
from adopting a human rights and
justice perspective in their study.

One elective unit must be taken by
Higher level students who choose
from Global Interdependence,
Geoecology, Culture and Identity and
the Atmosphere-Ocean Environment.

The elective unit Global
Interdependence offers ample
opportunities for teaching issues
which are at the heart of development
education. The idea of development is

itself put under the microscope and
differing views of development are
examined. The unit links closely with
Elective Unit 4 in its focus on the role
of multinational companies (MNCs)
within the global economy. It
examines the consequences of global
trade for those regions excluded from
world manufacturing activities and
those supplying raw materials. The
unit examines the economic and
social impacts of the global economy
on developing regions.

The unit also examines the validity of
current strategies in dealing with the
problems of underdevelopment,
including the aid debate and the role
of Non-Governmental Organisations
(NGOs). It takes sustainable
development as a model for future
human and economic development.
Having completed the study of this
unit, students should have a critical
understanding of different views of
and approaches to development and
have an appreciation of the real
impact of global interdependence.

The development of skills in students
is considered equally important as the
acquiring of knowledge. These skills
are important not just for their own
sake, but to enable students to be
active participants in their own
learning, to promote active citizenship
and participation in society and to
prepare them for the world of work.
The use of information and
communications technology is
encouraged throughout the syllabus.
A key component of the syllabus is
the geographical investigation which
must be undertaken by all students.
This too presents a convergence of
aims with development education.
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GEOGRAPHY AND 

DEVELOPMENT EDUCATION
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Amongst the aims of the geographical
investigation are to
≥ develop a variety of

geographical skills which can
be applied to the world of
work and to many other
aspects of life

≥ develop and promote active

citizenship and to encourage
informed participation, through
lifelong learning, in society at
local, national, European and
global level

≥ encourage the use of
information and
communications technologies

in the teaching and learning of
geography

≥ assist students to become
well-informed and responsible
citizens and to enable them to
progress to further studies or
to enter the world of work.
(Syllabus, p. 2)
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Resources:

Geography:The Global Dimension (2004) Published by the Development Education Association,  (DEA)
London. Can be downloaded from www.geography.org.uk/global

80:20 Development in an Unequal World. Published by 80.20. Available from info@8020.ie

A series of resources has been produced by Self Help International and is available 
to download at www.selfhelpintl.ie/main/currdev

Useful websites:

Irish Aid
www.irishaid.gov.ie

This is the site of Ireland's official government
programme of assistance to developing countries,
which is administered by  The Department of Foreign
Affairs. Contains details of Ireland's Bilateral Aid
programme along with a list of aid topics. Lots of
photographs also.

World Bank Development Data
www.worldbank.org/html/schools/

Comprehensive information on population and social
conditions for world regions.

New Internationalist
www.newint.org

A journal giving alternative views on development issues. 

United Nations Development Programme
www.undp.org/

Provides an annual global report on human development.

Young People's Trust for the Environment
www.yptenc.org.uk/docs/environmental_facts.html

Information leaflets on many environmental issues
aimed at students.

Exploring the Environment
www.cotf.edu/ete/main.html

A NASA site on environmental issues such as global
warming.

Unicef
www.unicef.org/sowc05/english/index.html

United Nations International Children's Emergency
Fund. Good on statistics, maps, reports, and contains
the Universal Declaration of Children's Rights.

Population Reference Bureau
www.prb.org/

Everything you wanted to know about population.

United Nations High Commission for Refugees
www.unhcr.org

Statistics and reports on global refugee flows.

Trócaire
www.trocaire.org/

World Vision
www.worldvision.com.au

This Australian site has many resources for downloading,
including handouts on hunger, debt and trade.

One World
www.oneworld.net/article/frontpage/

A comprehensive resource with a magazine-like
approach, concentrating on issues and regions.

Globalisation
www.globalization101.org/issue/

Deals with issues arising from globalisation.

A sustainable environment
www.eco-portal.com/

This is a portal which links to sustainable development
sites.

Irish Refugee Council
www.irishrefugeecouncil.ie

Up-to-the-minute news on refugee movements into
Ireland.
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History
and development education



In the revised History syllabus topics
are arranged in two discreet fields of
study: Early Modern, 1492-1815 and
Later Modern, 1815-1993.  Students
must study topics from one of the fields
of study. It appears that the majority of
students are choosing the Later
Modern period. Within each field of
study there are six topics from Irish
history and six from the history of
Europe and the wider world. Students
must study two topics from Irish
history and two from the history of
Europe and the wider world. Two
topics are prescribed for document-
based study. Students also have to
undertake a research study of a
significant historical subject, which they
submit prior to the final examination.

The preface to the history syllabus
states that 

'time and change may be
described as the essence of
history. While other disciplines
investigate aspects of human life,
human institutions and cultural
traditions, only history is primarily
engaged with measuring and
explaining the manner in which
all of these have undergone the
experience of change.'

Understanding how change comes
about is integral to the study of
History and is also a central theme of
development education.

The aims and objectives as laid out in
the syllabus are compatible with the
aims of development of education:
1. To develop knowledge and

understanding of human activity in
the past

2. To promote understanding of the
present through the development of 

a historical perspective on issues of
contemporary importance

3. To develop students' understanding
of historical concepts

4. To provide students with a
perspective of change in a world of
change

The skills which are fostered through
the study of history are necessary
skills for development education.
Amongst the skills listed in the
syllabus are to
1. develop an awareness of different
interpretations of particular historical
issues.
2. develop a range of research skills
essential for the study of history
including
• locate historical data from a

variety of primary and/or
secondary sources

• select and record relevant data
• evaluate data
• collate data
• present findings in a well

structured, logical format.
3. develop an appreciation of the
nature and variety of historical
evidence.

In many cases the topic being studied
may not be directly related to
development education but the skills
acquired in History are transferable
when dealing with issues in
development education. (For example,
skills of critical thinking, ability to
distinguish between fact and opinion,
ability to recognise bias and identify
propaganda, ability to look at issues
from more than one point of view, etc.) 

Under Later Modern Europe and the
Wider World, two topics are
particularly relevant to development
education; Topic 5 - European retreat
from Empire and the aftermath, 1945-

1990 and Topic 6 - The United States
and the World, 1945-1989. Both offer
many opportunities to examine issues
from a justice perspective and to
understand historical factors that have
influenced current development issues.
However, it remains to be seen if these
topics will be chosen by many
students or whether they will continue
to study the topics that are more
similar to sections of the old history
syllabus. The availability of teaching
resources is an influence here. 

Each student must submit a research
study as part of the final examination.
This may be on any subject of
historical significance. This allows the
student to choose any issue or subject
of interest to him/her. This presents a
great opportunity to study issues
directly relevant to development
education.  For example, a student
could choose to research the history
of the debt crisis in Africa, the history
of the World Bank or the history of a
specific developing country, etc.

Useful websites:

www.historyonthenet.com

www.bbc.co.uk/learning  
- subject by subject materials

www.educationguardian.co.uk 

www.eblast.com 
- encyclopaedia and links to web. 

www.school.discovery.com/
Discovery channel website

www.un.org/Pubs/CybersSchoolBus
- UN education website aimed at
teachers and students 

www.newint.org  
New Internationalist magazine 

www.nationalgeographic.com  

www.dea.org.uk 
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Modern Languages
and development education



The Leaving Certificate syllabuses for
Modern Languages present
opportunities to explore target
language communities and their
relationship with Ireland, cultural
differences and similarities and the
cultural, social and political situation
of countries where the target
languages are spoken. The concept of
'target language community' is
normally associated with the relevant
European countries where these
languages are spoken.  However,
students could be invited to look
beyond Europe to learn about other
countries in the world where these
languages are spoken and could be
exposed to materials from such areas,
particularly in the case of French and
Spanish (e.g. French: Angola,
Rwanda, Mozambique; Spanish:
Bolivia, Peru, Mexico, Guatemala,
etc).  Also, in section 3.5 of the
syllabus (cultural awareness), the
Third World is mentioned as a
possible topic, though it is not
mandatory.

It is important to notice that the skills
and methodologies involved in the
study of modern languages are largely
compatible with the study of these
languages from a development
education perspective. For example,
students can be helped to recognise
prejudice, bias and stereotyping in
print and images. Students can
develop skills in interpreting a wide
range of texts from a variety of
perspectives and cultures. Students
can use the target language to register
their concern regarding issues of
injustice using different means of
communication (email, letters,
petitions). Students can be helped to
develop a critical consciousness with
respect to all language use.  

Studying languages from such a
perspective would also reinforce
positive values such as awareness of
and appreciation for diversity,
empathy for the experience and
perspectives of other people, including
those who experience injustice and
inequality, a sense of global
citizenship and appreciation of our
human interdependence.

Identifying appropriate materials
would be central to the development
of such a programme. Hence the
importance of training and building
up appropriate resources, as well as
the development of a network of
teachers. 

It would also seem that the
incorporation of a development
education perspective in modern
languages would be most effective if
an interdisciplinary approach was
taken. 

In summary, the syllabuses for
Modern Languages provides
opportunities to explore language not
simply as a tool for communication,
or even as the study of a body of
literature, rather it can be seen as an
opportunity to discover and
understand our world.
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Assessment 

The Leaving Certificate examination for Modern
Languages consists of:

Oral Assessment: The three main components of the
oral assessment are general conversation, picture
description and role-play, though not all languages
have both the second and the third component. In the
case of French, German, Japanese and Russian
candidates may avail of the option of discussing a
project they have worked on and which is relevant to
the syllabus content, while in the case of Italian and
Spanish they may avail of the option of discussing a
literary work. 

The project component offers opportunities from a
development education perspective. A discussion of a
portfolio developed by the candidate would be worth
considering, as it would give students the possibility to
show how they explored issues from this point of view. 

Listening Comprehension: Candidates in all languages
answer questions in English/Irish on what they have
heard (conversations, public announcements,
interviews, extracts from radio and other sources). This
too has the potential to include global justice issues.

Reading Comprehension: The syllabus states that
'candidates will be expected to demonstrate
understanding of, and extract relevant specific
information from such texts as public signs, menus,
timetables, brochures, guides, letters, newspaper or
magazine articles and works of literature'. In the case of
Italian and Spanish, 'candidates will have the option of
answering questions on literary text they have studied'.
In the case of Russian, 'candidates will also be required
to show an understanding of the cultural context in
which the texts were written by writing short notes on
key words or concepts arising in the texts'. The text
types used in examination papers depend on whether
they are at Ordinary or Higher level. The reading
comprehension section is compatible with development
education, provided that appropriate materials are used.  

Written Production:The syllabus states that 'the tasks
set will primarily require the candidate to use the target
language for purposes of communication, such as
expressing feelings and attitudes, giving and obtaining
information, describing, relating, offering explanations,
summarising, elaborating, etc.' The tasks mentioned can
be based on a journalistic passage, a letter, a guided
composition, a dialogue, etc. and they vary also
according to the level of the paper. 
This part of the assessment also has potential to
incorporate development education content.  
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Music
and development education



The opening statement of the Leaving
Certificate Music syllabus asserts the
historical position of music from
earliest times as 

‘an important expression of
human creativity.  Today it is a
valued social and cultural art form
that transcends language,
religious and racial barriers.' 
Syllabus p. 1

Today, diversity is most apparent in
the many musical genres and styles
that make up the spectrum of musical
practices that students encounter.

'Today, individual differences in
musical values and experiences
are an indication of the diversity
and vitality of the nation’s
musical life. In accommodating
these differences, this syllabus
also accommodates divergence
in students' musical needs,
interests, and ambitions' 
(Syllabus p.1).

Musicians must always be open to
new musical experiences in order to
sustain creativity and its expression.
In fact some of the most interesting
modern forms of traditional Irish
musical expression result from fusions
between diverse styles. Indeed, the
basis for all musical structures always
involves unity within diversity, that is
unity resulting from patterns of
predictability (or recurring themes)
and diversity resulting from the
accommodation of change or
difference. Music, then, in its
expression and celebration of
diversity, mirrors one of the essential
values of development education.

Whereas all three areas of the syllabus
contain opportunities to explore

development education issues, some
students will encounter it most
immediately in performing, while all
students can experience it routinely in
listening.

The wide and rich scope of musical
experience allows for significant
thematic engagement with
development education.

Themes of identity and belonging can
be explored through performing and
listening to music from one's own and
other environments, e.g. Irish musical
styles, Negro spirituals, indigenous
and ethnic music, nationalism in the
classical music of various countries,
etc. Human rights and responsibilities
can be explored through popular
songs and ballads, e.g. protest songs
of the 1960s, Irish ballads celebrating
the 1798 rebellion or the Irish
Famine, work songs and songs of
slavery and freedom, etc. 
Discrimination and equality issues can
be focused on through researching the
music of female composers during the
19th century, Christy Moore songs
describing the despair and injustice of
particular situations, music identified
with particular groups and identities
(punk, rock, blues, spirituals, etc.).
Themes of conflict and resolution can
be seen in the intrinsic nature of
harmony, which often involves discord
seeking to be resolved.  The rich
musical theatre tradition (especially the
modern works) also involves situations
of conflict in search of resolution.  In
other cases, it is situations of conflict
and resolution that provide the
impetus and inspiration for music.
Examples include Romeo and Juliet
Overture by Tchaikovsky, the ballet
Romeo and Juliet by Prokofiev, the
opera Madam Butterfly by Puccini, the
musicals West Side Story by Leonard

Bernstein and Les Miserables by
Claude-Michel Schonberg. 

Whereas it is not always possible for
the music teacher to accommodate an
in-depth study of these issues and
themes, the syllabus will provide some
opportunity to engage with them
from time to time.  These
opportunities are identified on the
following pages.

Useful websites

www.amnesty.ie/trading 

www.irishfiddle.com/article_on_sty
les1.html

www.europeanworld.com/musical
_genres/styles/

www.icr.dit.ie/volume7/articles/
article02.html

www.somusical.com/musical-
styles/index.html

www.rpfuller.com/gcse/music/

http://intranet.twynham.dorset.sch.
uk/music/gcse_ethnic_notes/indian
_african.htm

http://bubl.ac.uk/link/E/
ethnicmusic.htm

www.rskstudio.freeserve.co.uk/
timelywords/2003/gmhistory.htm

www.musicsmiles.com/
go_spiritual!.htm

www.efdss.org/songbib.htm

www.cdswap.ws/Content/findana
mazon-/Asin-B00000I85F.html

www.comhaltas.com/education/
Treoir/Tr3-1997/Songs.htm

www.ireland-
information.com/irishmusic/
irishsongs-music-lyrics-midis.htm

www.mustrad.org.uk/reviews/
hungry.htm

www.iol.ie/~98com/ballads.htm
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MUSIC AND DEVELOPMENT EDUCATION
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Religious education
and development education



SYLLABUS OVERVIEW

Section A - The search for meaning
and values

Section B - Christianity: origins and
contemporary expressions

Section C - World religions
Section D - Moral decision making
Section E - Religion and gender
Section F - Issues of justice and peace
Section G - Worship, prayer and ritual
Section H - The Bible: literature and

sacred text
Section I - Religion: the Irish

experience
Section J - Religion and science

Section A must be studied, plus any
two of Sections B, C and D, plus one
other from Section E, F, G, H, I, J.

Religious education in the Leaving
Certificate programme raises
questions such as, what makes for a
common good, what is meant by just
society, why are people hungry, and
what are the implications of scientific
progress for our planet? Exploration
of such issues takes place in the
personal, local and global contexts,
and therefore presents clear links with
the content of development education.
However, it is not simply the content
of Leaving Certificate Religious
education that is compatible with
development education. The skills,
attitudes and values which are
promoted through Leaving Certificate
Religious education are also at the
heart of development education.

Religious education, like development
education, is concerned with fostering
skills of critical inquiry and creative
action. Students are invited to assume
the role of critical questioner and

reflective searcher, roles that are
central to promoting education for
active global citizenship.  Religious
education also has a particular role to
play in fostering attitudes of respect
for self and others (based on human
dignity and human rights), and in the
promotion of mutual understanding
and respect for the diversity of people,
cultures and beliefs that share this
planet.  

The introduction to the syllabus states,

'Religious education has a
particular role to play in the
curriculum in the promotion of
tolerance and mutual
understanding.  It seeks to
develop in students skills needed
to engage in meaningful dialogue
with those of other or of no
religious traditions.'

Syllabus, p. 3.

The ability to engage in real dialogue
with a diversity of people is a key skill
needed for understanding our world
and how it works.  

Active learning methodologies are
encouraged in the teaching of both
Junior Certificate and Leaving
Certificate Religious education.  At
Leaving Certificate level there is
particular emphasis on active learning
methodologies which promote critical
questioning, discussion and debate.
Group work is also promoted in the
pursuit of information and research.
The Guidelines for Teachers offer
ideas on how to use ICT in religious
education - word processing, the
internet, digital cameras, etc.  Visits to
and from the class may also be
appropriate.  For example, a teacher
could organise a class visit to a sacred
place or invite a speaker from a

justice/human rights organisation to
visit the class.   

Course work comprises 20% of the
total assessment of Religious
education.  Here again, we see a
convergence between the skills
fostered by development education
and those which coursework seeks to
develop.

These include:
≥ Skills of research, including

using computers, libraries,
surveys or the media

≥ Ability to select, analyse and
evaluate information for a
given purpose 

≥ Skills of critical thinking,
including the ability to
question the authority of
different sources of
information and the ability to
distinguish between fact and
opinion

≥ Skills of communication: the
ability to sort and edit
information and make it one's
own, and the ability to present
ideas concisely and cogently

≥ Skills of reflection: the ability
to reflect on one's own
learning and the effect of that
learning on one's ideas,
attitudes and experience

≥ The ability to interpret,
contrast and evaluate different
opinions/approaches to a topic
(Higher level students.)

≥ The ability to develop counter-
arguments (Higher level
students).
Guidelines, p. 143 

In summary, Leaving Certificate
Religious education provides
opportunities for the exploration of a
range of global justice issues. In
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practice, however, students may not
be exposed to the full range of
opportunities due to the range of
options available for study within the
syllabus. If a teacher decides not to
teach sections B, D, F or J of the
syllabus in particular, then this would
result in a huge loss of opportunity to
address issues of global justice.
However, there is a substantial
convergence of aims, values, attitudes
and skills which suggests that Leaving
Certificate Religious education can
support and complement the work 
of development education (and vice
versa).

A CURRICULUM

FRAMEWORK FOR

SENIOR CYCLE

RELIGIOUS EDUCATION

An optional framework for senior
cycle Religious education has been
designed to offer teachers (who are
not preparing students for the Leaving
certificate examination in Religious
education) a structure within which to
plan a programme of religious
education for senior cycle.  

There is much in common between
the Leaving Certificate syllabus and
the senior cycle curriculum
framework. However, the framework
offers considerably less detailed
specification than the Leaving
Certificate course, is shorter, and
offers more choice and scope for
creativity for teachers and schools. It
is designed as a two-year framework,
but can be extended to cover a three-
year senior cycle if transition year is
to be included.

Each section is presented in two parts.
The first part sets out the topics to be
covered in the section and the
expected learning outcomes. The
second part offers a range of
exploration options of each theme.  

The explorations have been carefully
designed to offer opportunities and
support for a variety of learner styles
and methodologies, including group
work, project work, self-directed
learning, investigations, visits and
speakers, cross-curricular linkages and
the use of ICT, particularly the use of
the internet.  A development
education and justice perspective is
strongly embedded in many topics
and exploration options in the
framework for senior cycle Religious
education. The teacher of Religious
education at senior cycle would find
many development education
resources most useful in exploring
these topics. 

Useful websites:

www.trocaire.org

www.christian-aid.org.uk

www.oxfam.org

www.amnesty.org

www.oneworld.net

www.developmenteducation.ie

www.savethechildren.org.uk

www.bbc.co.uk/educaton/
humanrights/

www.eco-portal.com

www.greenpeace.org.uk/forests

www.yptenc.org.uk

www.friendsoftheirishenvironment
.net

www.earthcharter.org 

www.NewScientist.com/hottopics

www.antislavery.org

www.biodiversity.org

www.earthtrends.wri.org

R
E

LI
G

IO
U

S
 E

D
U

C
A

T
IO

N
 A

N
D

 D
E

V
E

LO
P

M
E

N
T

 E
D

U
C

A
T

IO
N



108 www.irishaid.gov.ie

A
 S

T
U

D
Y

 O
F 

T
H

E
 O

PP
O

R
T

U
N

IT
IE

S 
FO

R
 D

E
V

E
L

O
PM

E
N

T
 E

D
U

C
A

T
IO

N
 A

T
 S

E
N

IO
R

 C
Y

C
L

E

L
e
a
v
in

g
 C

e
rt

if
ic

a
te

R
e
li
g

io
u

s
 E

d
u

c
a
ti

o
n

≥
A

p
p

re
c
ia

ti
o

n
 o

f 
a
n

d
 r

e
s
p

e
c
t

fo
r 

th
e
 r

ic
h

n
e
s
s
 o

f 
re

li
g

io
u

s

tr
a
d

it
io

n
s

≥
A

p
p

re
c
ia

ti
o

n
 o

f 
a
n

d
 r

e
s
p

e
c
t

fo
r 

th
e
 n

o
n

-r
e
li
g

io
u

s

in
te

rp
re

ta
ti

o
n

 o
f 

li
fe

≥
O

p
e
n

n
e
s
s
 t

o
 i

n
d

iv
id

u
a
l 

a
n

d
c
o

ll
e
c
ti

v
e
 s

e
a
rc

h
 f

o
r 

m
e
a
n

in
g

≥
O

p
e
n

n
e
s
s
 t

o
 d

ia
lo

g
u

e
 a

n
d

 t
h

e
s
e
a
rc

h
 f

o
r 

m
u

tu
a
l

u
n

d
e
rs

ta
n

d
in

g

S
yl

la
b

u
s,

 p
. 9

≥
A

n
a
ly

s
is

,
a
p

p
li
c
a
ti

o
n

 a
n

d
s
y
n

th
e
s
is

≥
C

o
m

p
a
ri

s
o

n
 a

n
d

 c
o

n
tr

a
s
t

≥
Id

e
n

ti
fi

c
a
ti

o
n

 o
f 

c
a
u

s
e
s
 a

n
d

c
o

n
s
e
q

u
e
n

c
e
s

≥
A

p
p

ro
p

ri
a
te

 u
s
e
 o

f,
a
n

d
c
ri

ti
c
a
l 

re
fl

e
c
ti

o
n

 o
n

,
te

x
t

a
n

d
 r

e
s
o

u
rc

e
s

S
yl

la
b

u
s,

 p
. 9

A
ct

iv
e 

le
ar

n
in

g
m

et
h

o
d

o
lo

g
ie

s 
ar

e
en

co
u

ra
g

ed
 in

 t
h

e
te

ac
h

in
g

 o
f 

Le
av

in
g

C
er

ti
fi

ca
te

 r
el

ig
io

u
s

ed
u

ca
ti

o
n

.  
T

h
er

e 
is

 p
ar

ti
cu

la
r

em
p

h
as

is
 o

n
 c

ri
ti

ca
l

q
u

es
ti

o
n

in
g

, d
is

cu
ss

io
n

an
d

 d
eb

at
e.

  
G

ro
u

p
 w

o
rk

 is
 a

ls
o

p
ro

m
o

te
d

 in
 t

h
e 

p
u

rs
u

it
o

f 
in

fo
rm

at
io

n
 a

n
d

re
se

ar
ch

.
V

is
it

s 
ar

e 
en

co
u

ra
g

ed
fr

o
m

 r
el

ev
an

t 
p

eo
p

le
 t

o
th

e 
cl

as
s 

an
d

 t
o

 p
la

ce
s

o
u

ts
id

e 
th

e 
cl

as
sr

o
o

m
. 

T
h

e 
Te

ac
h

er
s 

G
u

id
el

in
es

al
so

 o
ff

er
 id

ea
s 

o
n

 h
o

w
 t

o
u

se
 IC

T
 in

 L
ea

vi
n

g
C

er
ti

fi
ca

te
 r

el
ig

io
u

s
ed

u
ca

ti
o

n
 -

 w
o

rd
p

ro
ce

ss
in

g
, t

h
e 

in
te

rn
et

,
d

ig
it

al
 c

am
er

as
, e

tc
.

C
u

rr
ic

u
lu

m
C

o
n

te
n

t 
li
n

k
s
 t

o
A

tt
it

u
d

e
s
 a

n
d

 v
a
lu

e
s
 c

o
m

p
a
ti

b
le

S
k
il
ls

 c
o

m
p

a
ti

b
le

 w
it

h
M

e
th

o
d

o
lo

g
ie

s

A
re

a
d

e
v
e
lo

p
m

e
n

t 
e
d

u
c
a
ti

o
n

w
it

h
 d

e
v
e
lo

p
m

e
n

t 
e
d

u
c
a
ti

o
n

d
e
v
e
lo

p
m

e
n

ta
l 

e
d

u
c
a
ti

o
n

S
e
c
ti

o
n

 B
:

C
h

ri
s
ti

a
n

it
y

P
a
rt

 5
:T

h
e
 C

h
ri

s
ti

a
n

 m
e
s
s
a
g

e
 t

o
d

a
y

5
.1

  
E

x
p

lo
re

 h
o

w
 t

h
e
 t

e
a
c
h

in
g

 a
n

d
 w

o
rk

 o
f 

o
n

e

C
h

ri
s
ti

a
n

 d
e
n

o
m

in
a
ti

o
n

 s
e
e
s
 i

ts
e
lf

 a
s
 c

a
rr

y
in

g
 o

n

th
e
 m

is
s
io

n
 o

f 
J
e
s
u

s

≥
C

h
ri

s
ti

a
n

s
 f

a
c
e
d

 w
it

h
 v

io
le

n
c
e
,

in
to

le
ra

n
c
e

a
n

d
 s

e
c
ta

ri
a
n

is
m

≥
C

h
ri

s
ti

a
n

 u
n

d
e
rs

ta
n

d
in

g
 o

f 
a
 j

u
s
t 

a
n

d
in

c
lu

s
iv

e
 s

o
c
ie

ty

≥
C

h
ri

s
ti

a
n

s
 a

n
d

 t
h

e
 u

s
e
 a

n
d

 s
h

a
ri

n
g

 o
f 

th
e

e
a
rt

h
's

 r
e
s
o

u
rc

e
s

S
tu

d
en

ts
 c

o
u

ld
 b

e 
en

co
u

ra
g

ed
 t

o
 e

xp
lo

re
 t

h
e

ab
ov

e 
ex

am
p

le
s 

u
si

n
g

 b
o

th
 lo

ca
l a

n
d

 g
lo

b
al

ca
se

 s
tu

d
ie

s.

≥
A

p
p

re
ci

at
io

n
 o

f 
th

e 
ro

o
t

ca
u

se
s 

o
f 

vi
o

le
n

ce
, i

n
to

le
ra

n
ce

an
d

 s
ec

ta
ri

an
is

m
≥

R
es

p
ec

t 
fo

r 
th

o
se

 w
h

o
 w

o
rk

 t
o

p
ro

m
o

te
 ju

st
ic

e,
 e

q
u

al
it

y 
an

d
ca

re
 f

o
r 

th
e 

ea
rt

h
≥

A
 s

en
se

 o
f 

st
ew

ar
d

sh
ip

≥
A

b
ili

ty
 t

o
 r

ec
o

g
n

is
e

p
re

ju
d

ic
e 

an
d

 it
s 

ef
fe

ct
s

≥
Id

en
ti

fy
 t

h
e 

lin
ks

 b
et

w
ee

n
vi

o
le

n
ce

 a
n

d
 in

ju
st

ic
e

≥
D

is
ce

rn
 t

h
e 

ca
u

se
s 

o
f

en
vi

ro
n

m
en

ta
l d

es
tr

u
ct

io
n

an
d

 e
xp

lo
re

so
lu

ti
o

n
s/

re
sp

o
n

se
s

≥
C

as
e 

st
u

d
ie

s
≥

P
h

o
to

 s
p

ea
k

≥
C

o
lla

g
es

 (
u

si
n

g
m

ag
az

in
e 

an
d

n
ew

sp
ap

er
 c

lip
p

in
g

s)
≥

D
is

cu
ss

io
n

≥
D

eb
at

e



www.irishaid.gov.ie 109

R
E

LI
G

IO
U

S
 E

D
U

C
A

T
IO

N
 A

N
D

 D
E

V
E

LO
P

M
E

N
T

 E
D

U
C

A
T

IO
N

L
e
a
v
in

g
 C

e
rt

if
ic

a
te

R
e
li
g

io
u

s
 E

d
u

c
a
ti

o
n

S
e
c
ti

o
n

 D
:

M
o

ra
l 

d
e
c
is

io
n

-m
a
k
in

g

P
a
rt

 1
:T

h
in

k
in

g
 a

b
o

u
t 

m
o

ra
li
ty

1
.2

 T
h

e
 e

x
p

re
s
s
io

n
 o

f 
p

e
rs

o
n

a
l 

a
n

d
 c

o
m

m
u

n
a
l

v
a
lu

e
s
 i

n
 t

h
e
 U

N
D

H
R

 a
n

d
 s

im
il
a
r 

c
h

a
rt

e
rs

.

D
is

cu
ss

 t
h

e 
ch

ar
ac

te
r 

o
f 

h
u

m
an

 r
ig

h
ts

 a
n

d
 t

h
ei

r
ap

p
lic

at
io

n
 in

 d
iff

er
en

t 
co

n
te

xt
s 

an
d

 p
la

ce
s.

U
n

d
e
rs

ta
n

d
in

g
s
 o

f 
th

e
 c

o
m

m
o

n
 g

o
o

d
.

D
is

cu
ss

h
o

w
 t

h
e 

co
n

ce
p

t 
o

f 
th

e 
co

m
m

o
n

 g
o

o
d

 m
ig

h
t

co
n

tr
ib

u
te

 t
o

 a
 m

o
re

 ju
st

 w
o

rl
d

. 

≥
A

w
a
re

n
e
s
s
 o

f,
a
n

d
 o

p
e
n

n
e
s
s

to
,

th
e
 m

o
ra

l 
d

im
e
n

s
io

n
 o

f 
th

e

is
s
u

e
s
 o

f 
th

e
 d

a
y
.

S
yl

la
b

u
s,

 p
. 4

8

≥
O

p
en

n
es

s 
to

 d
iff

er
en

t 
vi

ew
s

an
d

 p
er

sp
ec

ti
ve

s
≥

A
p

p
re

ci
at

io
n

 o
f 

th
e 

u
n

iv
er

sa
l

va
lu

e 
o

f 
h

u
m

an
 r

ig
h

ts
≥

A
 s

en
se

 o
f 

so
ci

al
re

sp
o

n
si

b
ili

ty

≥
A

b
ili

ty
 t

o
 e

xp
re

ss
 v

ie
w

s 
an

d
lis

te
n

 t
o

/b
e 

in
fo

rm
ed

 b
y 

th
e

vi
ew

s 
o

f 
o

th
er

s

≥
C

as
e 

st
u

d
ie

s
≥

R
o

le
-p

la
y 

(w
it

h
 d

ig
it

al
ca

m
er

a 
to

 c
ap

tu
re

d
iff

er
en

t 
p

er
sp

ec
ti

ve
s)

≥
S

to
ri

es
≥

Is
su

e-
 t

ra
ck

in
g

 o
f 

a
m

o
ra

l d
eb

at
e 

in
 t

h
e

n
ew

sp
ap

er
s 

an
d

 o
th

er
m

ed
ia

C
u

rr
ic

u
lu

m
C

o
n

te
n

t 
li
n

k
s
 t

o
A

tt
it

u
d

e
s
 a

n
d

 v
a
lu

e
s
 c

o
m

p
a
ti

b
le

S
k
il
ls

 c
o

m
p

a
ti

b
le

 w
it

h
M

e
th

o
d

o
lo

g
ie

s

A
re

a
d

e
v
e
lo

p
m

e
n

t 
e
d

u
c
a
ti

o
n

w
it

h
 d

e
v
e
lo

p
m

e
n

t 
e
d

u
c
a
ti

o
n

d
e
v
e
lo

p
m

e
n

ta
l 

e
d

u
c
a
ti

o
n

P
a
rt

 2
:

M
o

ra
li
ty

 a
n

d
 r

e
li
g

io
n

2
.1

 C
h

a
n

g
e
s
 i

n
 t

h
e
 u

n
d

e
rs

ta
n

d
in

g
 o

f 
m

o
ra

li
ty

 i
n

tw
o

 o
f 

th
e
 f

o
ll
o

w
in

g
:

m
o

ra
li
ty

 o
f 

s
la

v
e
ry

,
o

f 
w

a
r,

o
f 

c
a
p

it
a
l 

p
u

n
is

h
m

e
n

t,
o

f 
c
h

il
d

 l
a
b

o
u

r

D
is

cu
ss

 h
o

w
 c

h
an

g
es

 in
 m

o
ra

l t
h

in
ki

n
g

 h
av

e
co

m
e 

ab
o

u
t 

an
d

 t
h

e 
in

fl
u

en
ce

 o
f 

d
iff

er
en

t 
p

eo
p

le
ar

o
u

n
d

 t
h

e 
w

o
rl

d
 in

 t
h

at
 p

ro
ce

ss
 (

e.
g

.
B

ar
th

o
lo

m
ew

 D
e 

La
s 

C
as

as
 a

n
d

 s
la

ve
ry

).
 D

is
cu

ss
th

e 
re

as
o

n
s 

fo
r 

th
e 

co
n

ti
n

u
ed

 e
xi

st
en

ce
 o

f
sl

av
er

y 
o

r 
ch

ild
 la

b
o

u
r 

to
d

ay
.

≥
W

ill
in

g
n

es
s 

to
 p

er
ce

iv
e 

is
su

es
fr

o
m

 t
h

e 
p

o
in

t 
o

f 
vi

ew
 o

f
o

th
er

s,
 b

o
th

 h
is

to
ri

ca
lly

 a
n

d
cu

lt
u

ra
lly

≥
A

 c
o

m
m

it
m

en
t 

to
 ju

st
ic

e 
an

d
h

u
m

an
 r

ig
h

ts

≥
In

ve
st

ig
at

io
n

 s
ki

lls
 u

si
n

g
 t

h
e

in
te

rn
et

 a
n

d
 li

b
ra

ry
≥

A
n

al
ys

in
g

 in
fo

rm
at

io
n

≥
C

h
al

le
n

g
in

g
 a

ss
u

m
p

ti
o

n
s

≥
R

o
le

-p
la

y 
d

iff
er

en
t

p
er

sp
ec

ti
ve

s 
o

n
 m

o
ra

l
is

su
es

≥
R

es
ea

rc
h

 u
si

n
g

 t
h

e
in

te
rn

et
≥

D
eb

at
e

≥
D

is
cu

ss
io

n

S
e
c
ti

o
n

 F
:

Is
s
u

e
s
 o

f 
ju

s
ti

c
e
 a

n
d

 p
e
a
c
e

P
a
rt

 1
:

R
e
fl

e
c
ti

n
g

 o
n

 c
o

n
te

x
t

1
.1

 S
o

c
ia

l 
a
n

a
ly

s
is

1
.2

 W
h

y
 a

re
 p

e
o

p
le

 h
u

n
g

ry
 i

n
 t

h
e
 w

o
rl

d
?

D
e
s
c
ri

b
e
 o

n
e
 c

o
u

n
tr

y
's

 e
x
p

e
ri

e
n

c
e
 o

f 
h

u
n

g
e
r 

a
n

d

id
e
n

ti
fy

 t
w

o
 c

a
u

s
e
s
 o

f 
th

e
 p

ro
b

le
m

 a
t 

a
 n

a
ti

o
n

a
l

a
n

d
 i

n
te

rn
a
ti

o
n

a
l 

le
v
e
l 

a
n

d
 a

s
s
o

c
ia

te
 e

a
c
h

 w
it

h

e
c
o

n
o

m
ic

 o
r 

p
o

li
ti

c
a
l 

o
r 

c
u

lt
u

ra
l 

o
r 

s
o

c
ia

l

s
tr

u
c
tu

re
s
.

≥
A

p
p

re
c
ia

ti
o

n
 o

f 
p

o
te

n
ti

a
l

q
u

e
s
ti

o
n

s
 o

f 
ju

s
ti

c
e
 a

n
d

 p
e
a
c
e

in
 a

 g
iv

e
n

 s
it

u
a
ti

o
n

≥
C

o
m

m
it

m
e
n

t 
to

 r
a
is

e
 s

u
c
h

q
u

e
s
ti

o
n

s
 w

h
e
n

 n
e
c
e
s
s
a
ry

≥
S

e
n

s
it

iv
it

y
 t

o
 i

s
s
u

e
s
 o

f 
ju

s
ti

c
e

in
 t

h
e
 s

tu
d

e
n

t'
s
 o

w
n

 l
iv

e
s
 a

n
d

in
 t

h
e
 l

iv
e
s
 o

f 
o

th
e
rs

.

S
yl

la
b

u
s,

 p
. 6

0

≥
Id

e
n

ti
fy

 t
h

e
 l

in
k
s
 b

e
tw

e
e
n

ju
s
ti

c
e
 a

n
d

 p
e
a
c
e
,

a
n

d
 t

h
e

a
b

s
e
n

c
e
 o

f 
p

e
a
c
e

≥
A

p
p

ly
 t

h
e
 s

k
il
ls

 o
f 

s
o

c
ia

l
a
n

a
ly

s
is

 t
o

 i
s
s
u

e
s
 o

f 
ju

s
ti

c
e

a
n

d
 p

e
a
c
e

S
yl

la
b

u
s,

 p
. 6

2

≥
G

ro
u

p
 w

o
rk

 
≥

Pr
o

je
ct

 w
o

rk
≥

U
se

 o
f 

in
te

rn
et

 a
n

d
o

th
er

 m
ed

ia
 t

o
 g

at
h

er
st

o
ri

es
 a

n
d

 im
ag

es
≥

In
te

rv
ie

w
 s

o
m

eo
n

e
w

o
rk

in
g

 t
o

 a
d

d
re

ss
is

su
es

 o
f 

ju
st

ic
e 

an
d

p
ea

ce
≥

G
u

es
t 

sp
ea

ke
r



110 www.irishaid.gov.ie

A
 S

T
U

D
Y

 O
F 

T
H

E
 O

PP
O

R
T

U
N

IT
IE

S 
FO

R
 D

E
V

E
L

O
PM

E
N

T
 E

D
U

C
A

T
IO

N
 A

T
 S

E
N

IO
R

 C
Y

C
L

E

L
e
a
v
in

g
 C

e
rt

if
ic

a
te

R
e
li
g

io
u

s
 E

d
u

c
a
ti

o
n

P
a
rt

 2
:T

h
e
 c

o
n

c
e
p

t 
o

f 
ju

s
ti

c
e
 a

n
d

 p
e
a
c
e
 

2
.1 ≥

J
u

s
ti

c
e
 a

s
 r

ig
h

t 
re

la
ti

o
n

s
h

ip
≥

J
u

s
ti

c
e
 a

s
 r

e
tr

ib
u

ti
o

n
≥

J
u

s
ti

c
e
 a

s
 f

a
ir

 p
la

y
≥

J
u

s
ti

c
e
 a

s
 t

h
e
 p

ro
m

o
ti

o
n

 o
f 

e
q

u
a
li
ty

≥
J
u

s
ti

c
e
 a

s
 t

h
e
 u

p
h

o
ld

in
g

 o
f 

h
u

m
a
n

 r
ig

h
ts

O
p

e
n

n
e
s
s
 t

o
,

a
n

d
 r

e
s
p

e
c
t 

fo
r,

g
ro

u
p

s
 w

h
o

 c
a
m

p
a
ig

n
 f

o
r 

ju
s
ti

c
e
,

in
c
lu

d
in

g
 t

h
o

s
e
 w

h
o

 c
a
m

p
a
ig

n

o
u

t 
o

f 
re

li
g

io
u

s
 c

o
n

v
ic

ti
o

n

S
yl

la
b

u
s,

 p
. 6

2

≥
S

o
ci

al
 a

n
al

ys
is

≥
Id

en
ti

fi
ca

ti
o

n
 o

f 
ca

u
se

s 
an

d
co

n
se

q
u

en
ce

s
≥

C
ri

ti
ca

l t
h

in
ki

n
g

≥
R

ef
le

ct
io

n
≥

D
is

cu
ss

io
n

≥
D

eb
at

e
≥

Im
ag

in
at

io
n

A
s 

ab
ov

e

C
u

rr
ic

u
lu

m
C

o
n

te
n

t 
li
n

k
s
 t

o
A

tt
it

u
d

e
s
 a

n
d

 v
a
lu

e
s
 c

o
m

p
a
ti

b
le

S
k
il
ls

 c
o

m
p

a
ti

b
le

 w
it

h
M

e
th

o
d

o
lo

g
ie

s

A
re

a
d

e
v
e
lo

p
m

e
n

t 
e
d

u
c
a
ti

o
n

w
it

h
 d

e
v
e
lo

p
m

e
n

t 
e
d

u
c
a
ti

o
n

d
e
v
e
lo

p
m

e
n

ta
l 

e
d

u
c
a
ti

o
n

2
.2

 T
h

e
 l

in
k
s
 b

e
tw

e
e
n

 j
u

s
ti

c
e
 a

n
d

 p
e
a
c
e
 

T
y
p

e
s
 o

f 
p

e
a
c
e

N
o

n
-v

io
le

n
c
e
 a

s
 l

if
e
s
ty

le
 a

n
d

  
fo

rm
 o

f 
p

ro
te

s
t

≥
A

w
ar

en
es

s 
o

f 
th

e 
lin

k 
b

et
w

ee
n

ju
st

ic
e 

an
d

 p
ea

ce
≥

R
es

p
ec

t 
fo

r 
n

o
n

-v
io

le
n

ce
 a

s 
a

lif
es

ty
le

 a
n

d
 f

o
rm

 o
f 

p
ro

te
st

≥
A

b
ili

ty
 t

o
 c

ri
ti

q
u

e 
th

e 
'ju

st
w

ar
' t

ra
d

it
io

n
 a

n
d

 o
th

er
ju

st
if

ic
at

io
n

s 
fo

r 
w

ar

≥
Li

st
en

 t
o

 s
o

n
g

s 
o

f
p

ro
te

st
 a

ga
in

st
 w

ar
an

d
 p

ea
ce

 m
u

si
c.

  
Fo

r
ex

am
p

le
, J

o
h

n
Le

n
n

o
n

, U
2,

 e
tc

.
≥

C
as

e 
st

u
d

ie
s 

o
f 

co
n

fl
ic

t
ar

o
u

n
d

 t
h

e 
w

o
rl

d

2
.4

.
P

e
rs

o
n

a
l 

a
n

d
 s

tr
u

c
tu

ra
l 

v
io

le
n

c
e

T
h

e
 '
ju

s
t 

w
a
r'

 t
ra

d
it

io
n

C
o

m
p

ar
e 

ex
am

p
le

s 
fr

o
m

 t
h

e 
d

ev
el

o
p

in
g

 a
n

d
d

ev
el

o
p

ed
 w

o
rl

d

≥
A

w
ar

en
es

s 
th

at
 v

io
le

n
ce

 c
an

b
e 

b
o

th
 p

er
so

n
al

 a
n

d
st

ru
ct

u
ra

l
≥

A
w

ar
en

es
s 

o
f 

th
e 

ro
o

t 
ca

u
se

s
o

f 
vi

o
le

n
ce

≥
C

as
e 

st
u

d
ie

s 
o

f 
p

eo
p

le
w

o
rk

in
g

 t
o

 p
ro

te
ct

 t
h

e
en

vi
ro

n
m

en
t

P
a
rt

 3
:T

h
e
 r

e
li
g

io
u

s
 i

m
p

e
ra

ti
v
e
 t

o
 a

c
t 

fo
r 

ju
s
ti

c
e

a
n

d
 p

e
a
c
e
.

3
.1

 R
e
li
g

io
n

 a
n

d
 t

h
e
 e

n
v
ir

o
n

m
e
n

t.

In
ve

st
ig

at
e 

ev
en

ts
 a

n
d

 t
h

in
ke

rs
 in

 t
h

e
d

ev
el

o
p

in
g

 w
o

rl
d

 w
h

o
 h

av
e 

co
n

tr
ib

u
te

d
 t

o
 t

h
e

g
re

en
in

g
 o

f 
re

lig
io

n

A
p

p
re

ci
at

io
n

 o
f 

th
e 

ro
le

 o
f

in
d

iv
id

u
al

s 
an

d
 m

ov
em

en
ts

 w
h

o
w

o
rk

 t
o

 p
ro

te
ct

 t
h

e 
en

vi
ro

n
m

en
t

fr
o

m
 a

 r
an

g
e 

o
f 

re
lig

io
u

s
b

ac
kg

ro
u

n
d

s 

≥
In

vi
te

d
 s

p
ea

ke
rs



www.irishaid.gov.ie 111

R
E

LI
G

IO
U

S
 E

D
U

C
A

T
IO

N
 A

N
D

 D
E

V
E

LO
P

M
E

N
T

 E
D

U
C

A
T

IO
N

L
e
a
v
in

g
 C

e
rt

if
ic

a
te

R
e
li
g

io
u

s
 E

d
u

c
a
ti

o
n

S
e
c
ti

o
n

 J
:

R
e
li
g

io
n

 a
n

d
 s

c
ie

n
c
e

P
a
rt

 2
:T

h
e
 r

e
la

ti
o

n
s
h

ip
 b

e
tw

e
e
n

 r
e
li
g

io
n

 a
n

d

s
c
ie

n
c
e

2
.4

.T
h

e
 e

c
o

lo
g

ic
a
l 

c
ri

s
is

≥
th

e
 m

a
in

 f
e
a
tu

re
s
 o

f 
th

e
 c

ri
s
is

≥
th

e
 o

ri
g

in
s
 o

f 
th

e
 c

ri
s
is

≥
a
tt

it
u

d
e
s
 t

o
 t

h
e
 c

ri
s
is

 f
ro

m
 t

h
e
 p

e
rs

p
e
c
ti

v
e
 o

f
th

e
o

lo
g

y
 a

n
d

 s
c
ie

n
c
e

S
tu

d
en

ts
 m

ig
h

t 
ex

am
in

e 
th

e 
ab

ov
e 

u
si

n
g

ex
am

p
le

s 
fr

o
m

 b
o

th
 t

h
e 

d
ev

el
o

p
in

g
 a

n
d

d
ev

el
o

p
ed

 w
o

rl
d

C
ri

ti
c
a
l 

e
v
a
lu

a
ti

o
n

 o
f 

s
c
ie

n
ti

fi
c

a
n

d
 t

e
c
h

n
o

lo
g

ic
a
l 

p
ro

g
re

s
s
.

S
yl

la
b

u
s,

 p
. 1

03

≥
A

 s
en

se
 o

f 
st

ew
ar

d
sh

ip
 a

n
d

re
sp

ec
t 

fo
r 

th
e 

en
vi

ro
n

m
en

t
≥

A
p

p
re

ci
at

io
n

 o
f 

th
e 

d
iv

er
si

ty
o

f 
lif

e
≥

A
w

ar
en

es
s 

o
f 

th
e

in
te

rc
o

n
n

ec
te

d
n

es
s 

an
d

in
te

rd
ep

en
d

en
ce

 o
f 

al
l l

if
e

Id
e
n

ti
fy

 e
th

ic
a
l 

im
p

li
c
a
ti

o
n

s
 o

f

s
c
ie

n
ti

fi
c
 p

ro
g

re
s
s

S
yl

la
b

u
s 

p
. 9

8

≥
C

ri
ti

ca
lly

 a
ss

es
s 

th
e 

ex
te

n
t

o
f 

ec
o

lo
g

ic
al

 c
ri

si
s 

an
d

 it
s

ca
u

se
s 

an
d

 e
ff

ec
ts

≥
Im

ag
in

e 
fu

tu
re

 im
p

ac
t 

o
n

th
e 

en
vi

ro
n

m
en

t 
an

d
 o

n
 t

h
e

h
u

m
an

 r
ac

e

≥
C

o
n

se
q

u
en

ce
m

ap
p

in
g

.  
T

h
e 

te
ac

h
er

p
o

se
s 

a 
“w

h
at

 if
?”

q
u

es
ti

o
n

 a
n

d
 p

ro
b

es
th

e 
co

n
se

q
u

en
ce

s.
  

Fo
r

ex
am

p
le

, w
h

at
 if

,
h

u
m

an
s 

in
 t

h
e

d
ev

el
o

p
ed

 w
o

rl
d

co
n

ti
n

u
e 

to
 c

o
n

su
m

e
an

d
 p

ro
d

u
ce

 w
as

te
 a

t
th

e 
cu

rr
en

t 
ra

te
? 

O
r

w
h

at
 if

 f
ar

m
er

s 
in

 t
h

e
d

ev
el

o
p

in
g

 w
o

rl
d

 n
o

lo
n

g
er

 o
w

n
 t

h
e 

se
ed

s
fo

r 
g

ro
w

in
g

 t
h

ei
r 

fo
o

d
?

C
u

rr
ic

u
lu

m
C

o
n

te
n

t 
li
n

k
s
 t

o
A

tt
it

u
d

e
s
 a

n
d

 v
a
lu

e
s
 c

o
m

p
a
ti

b
le

S
k
il
ls

 c
o

m
p

a
ti

b
le

 w
it

h
M

e
th

o
d

o
lo

g
ie

s

A
re

a
d

e
v
e
lo

p
m

e
n

t 
e
d

u
c
a
ti

o
n

w
it

h
 d

e
v
e
lo

p
m

e
n

t 
e
d

u
c
a
ti

o
n

d
e
v
e
lo

p
m

e
n

ta
l 

e
d

u
c
a
ti

o
n

A
s
s
e
s
s
m

e
n

t 

80
%

 o
f 

th
e 

to
ta

l m
ar

k 
is

 a
ss

ig
n

ed
 f

o
r 

th
e 

w
ri

tt
en

 e
xa

m
in

at
io

n
. 2

0%
 o

f 
th

e 
to

ta
l m

ar
k 

is
 a

ss
ig

n
ed

 f
o

r 
co

u
rs

ew
o

rk
.

C
o

u
rs

ew
o

rk
 p

ro
vi

d
es

 a
n

 o
p

p
o

rt
u

n
it

y 
fo

r 
st

u
d

en
ts

 t
o

 e
n

ga
g

e 
in

 e
xt

en
d

ed
 r

es
ea

rc
h

, a
n

al
ys

is
 a

n
d

 r
ef

le
ct

io
n

 o
n

 a
 c

h
o

se
n

 t
o

p
ic

.
C

o
u

rs
ew

o
rk

 a
im

s 
to

 d
ev

el
o

p
 s

ki
lls

 o
f 

re
se

ar
ch

, a
n

al
ys

is
, e

va
lu

at
io

n
, c

ri
ti

ca
l t

h
in

ki
n

g
, c

o
m

m
u

n
ic

at
io

n
 a

n
d

 r
ef

le
ct

io
n

.

N
o

te
:

B
o

ld
 f

o
n

t 
in

d
ic

a
te

s
 d

ir
e
c
t 

re
fe

re
n

c
e
 t

o
 t

h
e
 S

y
ll
a
b

u
s
 o

r 
T
e
a
c
h

e
r'

s
 G

u
id

e
li
n

e
s

P
a
rt

 4
:

C
u

rr
e
n

t 
is

s
u

e
s
 f

o
r 

re
li
g

io
n

 a
n

d
 s

c
ie

n
c
e
:

li
fe

 a
n

d
 d

e
a
th

4
.2

 T
h

e
 g

e
n

e
ti

c
s
 d

e
b

a
te

 

E
xp

lo
re

 t
h

e 
p

ro
s 

an
d

 c
o

n
s 

o
f 

g
en

et
ic

al
ly

m
o

d
if

ie
d

 f
o

o
d

 f
ro

m
 t

h
e 

p
er

sp
ec

ti
ve

 o
f 

b
o

th
 t

h
e

W
es

te
rn

 c
o

n
su

m
er

 a
n

d
 t

h
e 

fa
rm

er
s/

p
ro

d
u

ce
rs

 o
f

th
e 

d
ev

el
o

p
in

g
 w

o
rl

d

≥
A

w
ar

en
es

s 
o

f 
th

e 
et

h
ic

al
is

su
es

 a
n

d
 v

al
u

es
 s

u
rr

o
u

n
d

in
g

th
e 

d
eb

at
e 

o
n

 g
en

et
ic

en
g

in
ee

ri
n

g
, p

at
en

ti
n

g
 o

f
se

ed
s,

 e
tc

.

≥
A

ss
es

s 
th

e 
p

o
si

ti
ve

 a
n

d
n

eg
at

iv
e 

im
p

lic
at

io
n

s 
o

f
g

en
et

ic
al

ly
 e

n
g

in
ee

re
d

 f
o

o
d

≥
C

ri
ti

ca
lly

 e
va

lu
at

e 
th

e
ar

g
u

m
en

ts
 f

o
r 

an
d

 a
ga

in
st



112 www.irishaid.gov.ie

A
 S

T
U

D
Y

 O
F 

T
H

E
 O

PP
O

R
T

U
N

IT
IE

S 
FO

R
 D

E
V

E
L

O
PM

E
N

T
 E

D
U

C
A

T
IO

N
 A

T
 S

E
N

IO
R

 C
Y

C
L

E



www.irishaid.gov.ie 113

Summary Overview of Leaving
Certificate (Established) and

Development Education



INTRODUCTION

The mapping exercise has shown that
many Leaving Certificate subjects
present real opportunities for
exploring development education
issues. Most subjects encourage
learning from both a local and a
global perspective and share a
common set of values, attitudes and
skills which correspond strongly with
those promoted by development
education. 

CROSS-CURRICULAR

OPPORTUNITIES

In reviewing the content of a range of
Leaving Certificate syllabuses one is
struck by the frequent recurrence of
similar themes, topics and issues.
Some examples of content overlap
between subject areas are listed below

1. Raw materials: their origins and
use - Art, Construction Studies,
Agricultural Science, Economics

2. Ecology - Biology, Geography,
Agricultural Science, Religious
Education, English

3. Human impact on the
environment - Biology, Geography,
Agricultural Science, Economics,
Religious Education

4. War, famine, disease -  Biology,
Religious Education, Geography,
History

5. Concepts of development -
Geography, Agricultural Science,
Economics, History

6. Sustainable development and
sustainable growth -  Geography,
Agricultural Science, Economics

7. Impact of economic policies of
trading blocks (EU, GATT, Lome)
on developing countries -
Geography, Agricultural Science,
Economics, History

8. Globalisation - Economics,
Geography

9. Role of Multinational Companies
-  Economics, Geography

10. International Financial Institutions
- History, Geography, Economics

While the above list shows the direct
opportunities for cross-curricular
learning many other subjects might
also contribute to cross-curricular
learning around these themes. In
English, Irish and Modern Languages
there are ample opportunities to
discuss contemporary justice issues
and to compose and read texts which
address these issues.  Similarly, Music
and Art can be vehicles for exploring
issues of justice and human rights.

THE ROLE OF THE

TEACHER 

The role of the individual teacher is
probably the most significant factor in
determining whether a Leaving
Certificate class will pursue the kinds
of issues and teaching approaches
central to development education.
Teachers who are sensitive to issues of
justice and human rights, are aware of
and open to exploring the wider
world and have a sense of
responsibility and commitment to
creating a better world, will find
opportunities to link development
education with the subjects they
teach. This is especially so in the case
of 'open-ended' syllabuses such as
Art, Music, English, Irish and Modern
Languages. The teacher can exercise
considerable choice in the selection of
texts and themes to be explored in
class. For example, in Music the
teacher's choice of listening material
is vital, as is his/her capacity to open
up music as a lens through which
students can understand the world

(e.g. in sharing music of protest, peace
music and songs of solidarity that tell
the story of people's struggles around
the world).  The teacher can also play
an important role in helping students
to question and critique the
dominance of Western 'popular'
music and can offer opportunities to
encounter music from the developing
world.  

Where syllabuses are framed more
tightly (such as Geography, History,
R.E. and the sciences) there are
usually options or elective units which
offer possibilities in relation to
development education. Some subjects
also present opportunities to explore
a development education theme in the
assessment process. For example, as
part of the oral assessment of some
Modern Languages students are given
the option of discussing a project they
have worked on. This project could
be based on a development education
theme. In History, students can
choose any topic of interest to them
as the focus of their research study.
This represents 20% of the total
mark. Similarly, in Construction
Studies students can select their own
project topic (which represents 25%
of the total mark) and a development
education perspective can be
incorporated into the project. Again,
the teacher is key in encouraging and
supporting students in researching
topics with a development education
link. This all points to the need to
build capacity and confidence
amongst teachers so that they can see
the opportunities to engage in
development education and have the
necessary skills and knowledge to
take such an approach.
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SUMMARY OVERVIEW OF LEAVING

CERTIFICATE (ESTABLISHED) AND

DEVELOPMENT EDUCATION



CHALLENGES AND

OPPORTUNITIES
There is a need to find ways to support
and affirm those individual teachers
who are committed to development
education.  Some very practical
supports could be offered such as
networking of teachers from a range of
subject disciplines who share an interest
in justice education; the development of
a web-based newsletter telling what's
happening in various schools and
pointing to useful resources; a
dedicated Leaving Certificate
development education website with
links to various subject areas.

There is a need for professional
development too. Most teachers might
not see the immediate potential or
benefits of incorporating development
education into their teaching. Others
may wonder about its relevance to 'the
exam' and fear that they are straying
away from the syllabus. And others
may see its relevance but feel a lack of
expertise in dealing with development
issues. Without training in this area
development education will remain the
preserve of those who see an obvious
relevance to their subject area and those
who are committed to it personally. As
such, development education will
remain ‘hit and miss’ for most students
at Leaving Certificate level. The main
challenge, then, is to communicate to all
teachers the relevance and benefits of
incorporating a development education
perspective in their teaching. 

Finally, there is a need to influence the
publishers/editors of Leaving
Certificate textbooks.  Since teachers
rely heavily on these resources for
their teaching it is important that they
make explicit links between the
various subject areas and relevant
development education themes and

methodologies. As many Leaving
Certificate syllabuses have recently
been revised there is a particular need
to provide good teaching resources
that incorporate a development
education perspective.

Chapter 5 will point to future
developments at senior cycle and how
proposed changes might enable a
strengthening of development
education in Leaving Certificate
(established).
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TOPIC WEB SHOWING LINKAGES ACROSS SAMPLE LEAVING CERTIFICATE SUBJECTS

TRADE

AGRICULTURAL SCIENCE

Animal Enterprise Science

Basic economic concepts:
markets, supply, demand, added-
value, competitive and
comparative advantage, free
trade, etc.

Effects on developing countries of
trading policies of larger trading
blocks

ART

Observational Drawing 

Explore and appreciate objects from
both local and global environment -
their origin, working conditions of
those who produced product, Fair
wage/Fair Trade, etc.

Craftwork

Investigate various craft traditions
Investigate exploitation of workers,
e.g. carpet weaving in India

HISTORY

Later Modern Europe

and the Wider World

Topic 5

Key concepts: IMF, World
Bank, transnational
economy

ENGLISH

Debate topics such as
Free trade is not fair
trade
Multinationals are
cleaning up their act

Composition titles 

Trade not aid is the
answer to world poverty

ECONOMICS

Unit 5: Multinational Companies
Unit 9: Competition policy
within the EU
Unit 13: International trade and
globalisation
Unit 16: Developing countries
and development

GEOGRAPHY

Unit 4 The global economy:
Multinational companies, impact
of a globalised economy, etc.
Unit 6: Global interdependence
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CHAPTER 4

Development Education 
and the LCVP



INTRODUCTION

The Leaving Certificate Vocational
Programme (LCVP) is an intervention
designed to enhance the vocational
dimension of the Leaving Certificate
(established). The programme was
introduced in 1994 and in the school
year 2004, 510 schools were offering
LCVP programmes. The LCVP
combines the academic strengths of
the Leaving Certificate (established)
with a focus on self-directed learning,
enterprise, work and the community.
LCVP students are encouraged to
develop skills and competencies that
are fundamental to both academic
and vocational success. Many of these
skills are also compatible with those
promoted in development education.

Among the skills emphasised in LCVP
are the ability to
≥ be innovative and enterprising
≥ take responsibility for own learning
≥ adapt to changing circumstances
≥ evaluate data and devise solutions

to problems
≥ communicate ideas effectively
≥ work with others as part of a team
≥ use ICT
≥ learn from experience.

The use of active teaching and
learning methodologies is encouraged
in LCVP. Experiences such as work
placements, mini-enterprises and
business and community visits are an
integral part of the programme.  

PROGRAMME

REQUIREMENTS

≥ LCVP students must take a
minimum of five Leaving
Certificate subjects including Irish.1

≥ Two of the above must be selected
from the designated Vocational
Subject Groupings.

≥ Students are required to follow a
recognised course in a Modern
European Language (other than
English or Irish).

≥ Students must study two Link
Modules, namely Preparation for
the World of Work and Enterprise
Education.

THE LINK MODULES

The vocational focus of LCVP is
mainly achieved through the two Link
Modules - Preparation for the World
of Work and Enterprise Education. 

Link Module 1 - Preparation for the
World of Work introduces the student
to the world of work through factual
information on the world of work
generally, identification of the main
industries and sources of employment
in the local area, identification of main
agencies and services in the local area,
information on current legislation
relating to employment of young
workers, information on current
Health and Safety regulations, etc.
Following on from this, each student
completes a career investigation and
participates in a work experience or a
work shadowing placement.  

Link Module 2 - Enterprise Education
is designed to give students the
opportunity to meet enterprising
people and to investigate business and
community enterprises. As part of the
module students are encouraged to set
up their own enterprise projects.  

OPPORTUNITIES FOR

DEVELOPMENT

EDUCATION

The emphasis within LCVP on active
learning, discussion and research
provides great scope for exploring
issues of both local and global
concern. A limited amount of time is
allocated to the Link Modules
(typically one double-period per week).
However cross-curricular approaches
are encouraged in LCVP and this
allows greater freedom for teachers
and students to make links between
learning. This also provides
opportunities for pursuing
development education themes using
cross-curricular approaches.  Many of
the subjects within the Vocational
Subject Groupings make explicit links
with development education issues
(for example, Art, Construction
Studies, Agricultural Science, Biology,
Economics, Physics and Chemistry).  

The following diagrams illustrate how
cross-curricular work on development
themes might be explored taking
sample vocational subject groupings.
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1  As the LCVP incorporates the Leaving Certificate (established), much of the discussion in Chapter 3 is also relevant to LCVP.

DEVELOPMENT EDUCATION 

AND THE LCVP
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ENTERPRISE ACTIVITY 

Visit a local community development project.

Then invite a speaker from an international

development organisation to provide a case study

of community development in the developing

world and compare approaches.

AGRICUTURAL SCIENCE

Rural and community development      

Concepts of development

The meaning of integrated development

Area-based development strategies  

ECONOMICS

The link between sustainable development

and sustainable growth

The link between sustainable development

and human development

Developing countries and development

ENTERPRISE ACTIVITY 

Set up a Fair Trade 

mini-company 

to sell products      

ART

Investigate crafts from 

fairly traded sources:

wood cuts, weaving, pottery,

jewellery, etc.

ECONOMICS

Labour, wage rates,

income inequality,

trade and globalisation

ENTERPRISE ACTIVITY 

Visit a sustainably-managed forestry project

Investigate the work of organisations protecting 

the environment both locally and globally

AGRICUTURAL SCIENCE

Conservation policies

Protection of the environment

Effects of deforestation, locally and globally

CONSTRUCTION STUDIES

Wall types, roof design

Sustainable wood use

Appreciation of the need for conservation 



A development focus could be taken
in the Career Investigation (Link
Module 1) if the work of a
development organisation was taken
as the focus.  In Link Module 2,
where voluntary and community
enterprises come under investigation a
community group that is working for
development and human rights could
be investigated (e.g. the work of a
local branch of Amnesty International).
A further opportunity to increase
awareness of development issues exists
in Link Module 2, Enterprise
Education, where students are
encouraged to set up their own
enterprise. Teachers could point out
how an enterprise project could have a
Fair Trade focus. Students could set up
a mini-company to trade directly with
a cooperative producing goods in the
developing world and then market and
sell the produce in the school/local
community. Irish NGOs with partners
in the developing world could help in
establishing such links. This would
fulfil the learning objective relating to
enterprise skills while also creating
awareness of the country in which the
products are made and provide
practical support to the workers there.
A resource which could be useful in
this regard is Level Playing Field -
Practicing Enterprise that's Fair and
Ethical with a Global Perspective
(produced by LCVP in 1998).

There are a number of other useful
resources. The World at Work Locally
- A Leaving Certificate Vocational
Programme Resource (published by
80:20 and LCVP) is a very valuable
resource for integrating development
education themes within Link Module
1,  Preparation for the World of
Work. While this resource was printed
in 1999 it is still highly relevant and it
continues to be distributed by the
LCVP support team. The Irish

Congress of Trade Unions produced
another excellent resource, Skills,
Work and Youth (2000) which
includes a section on solidarity with
young workers worldwide. 

LCVP students are required to submit a
portfolio of student coursework.  This
must include a number of core items as
well as two optional items. Many of
the portfolio items could be presented
with a development perspective. 

The increasing number of
international students who are
participating in LCVP programmes
has presented teachers with the
opportunity of inviting students to
share experiences about the world of
work from a diversity of countries.
These students are a rich resource and
can broaden the experience and
understanding of Irish students in
relation to the world of work. The
participation of international students
in the LCVP programme has
stimulated some discussion about
what is meant by 'My Own Place' In
preparing international students to
complete their reports on 'My Own
Place' teachers in recent years were
presented with the dilemma of
deciding what is meant by 'My Own
Place' and whether this might be
interpreted only as an Irish place. An
agreement was reached between the
LCVP Support Service and the DES
whereby students must do a project
based on an Irish place but they are
permitted to draw comparisons with
their place of origin. This example
illustrates how as the student profile
in Irish classrooms becomes more
culturally diverse there is a natural
tendency to broaden the perspective
and experiences that are shared as
students themselves bring the wider
world into the classroom. 

Resources for LCVP

In addition to the resources
mentioned above, teachers might
find the following websites useful:

Fair Trade

www.tradejustice.ie
www.maketradefair.com
www.antislavery.org
www.fairtrade.ie

Development

www.developmenteducation.ie
www.trocaire.ie
www.oneworld.net

The environment
www.eco-portal.com
www.greenpeace.org.uk/forests
www.fsc.org/en
www.justforests.org
www.yptenc.org.uk
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CHAPTER 5

Looking to the Future - 
the Review of Senior Cycle



INTRODUCTION

The NCCA's review of senior-cycle
post-primary education commenced
with the publication of Developing
Senior Cycle Education: Consultative
Paper on Issues and Options in
October 2002 and has progressed
since then through a range of
consultative fora and publications. 
Developing Senior Cycle: Directions
for Development, published in 2003,
posed possible options for the
medium to long-term and acted as an
additional consultative tool. In June
2004 the first advice was presented to
the Minister for Education and
Science, Proposals for the Future of
Senior Cycle Education. This was
followed by more extensive and
detailed advice in April 2005,
Proposals for the Future Development
of Senior Cycle Education in Ireland.
Many of the ideas and proposals for
change contained in these documents
have the potential to open up new
opportunities for development
education at senior cycle and to
strengthen opportunities that already
exist.

In summary, the proposals involve
restructuring the senior cycle
curriculum to include more diverse
programmes of study, involving a
wider range of curriculum
components - transition units, short
courses and subjects. This wider range
of curriculum components will allow
for a better balance between
knowledge and skills in the
educational experience of senior-cycle
students, and will promote the kinds
of educational experiences associated
with participation in the knowledge
society. They will provide for

improved access to a greater variety
of assessment methods and for the
introduction of a new certificate of
senior-cycle education. These
developments are linked to a changing
school culture, where students would
take greater responsibility for their
learning and have a greater say in the
organisation and management of their
learning environment.  

PROGRAMMES OF

STUDY

The proposals envisage senior-cycle
programmes of study comprising
particular combinations of transition
units, short courses and subjects.
These programme of study would be
characterised by choice and flexibility.
From a development education
perspective it is interesting to note
that the NCCA's advice to the
Minister states,

'The purpose of senior-cycle
education is not solely related to
meeting needs and ambitions
associated with further study and
work. Curriculum components
that cater for the personal and
social development of students,
that contribute to their personal
well-being and prepare them for
life as citizens should be
included.'2  

This view was also strongly expressed
by those who responded to the
NCCA's senior cycle Consultative
Survey.  When asked to identify the
most important challenges facing
students in the future, respondents
identified challenges such as
communicating with others and

appreciating different cultures more
frequently than finding gainful work.
With this in mind, and in order to
offer greater balance in the range of
courses available to students, new
subjects and short courses will be
added to the curriculum. Social and
Political Education will be the first
new subject to be developed. It is
envisaged that a wide menu of
transition units will be developed by
schools and validated by the NCCA.
A range of development themes could
be included in these transition units. 

SKILLS

The review of senior cycle has
suggested that alongside the emphasis
on the knowledge content of subjects,
there should be a strong emphasis on
skills and how they are linked to
knowledge. 

The key skills identified are 
≥ Critical and creative thinking
≥ Information processing 
≥ Being personally effective
≥ Communicating
≥ Working with others

Development education has
traditionally emphasised skills
development and in particular skills
of critical and creative thinking,
information processing, cooperative
and self-directed learning and
communication. The experience of
development education practitioners
can play an important role in moving
towards a skills-based approach to
learning in a revised senior cycle
programme of education.
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2 Proposals for the Future Development of Senior Cycle Education in Ireland, April 2005, p.14.  

LOOKING TO THE FUTURE - 

THE REVIEW OF SENIOR CYCLE



SCHOOL CULTURE

In the course of the NCCA's
consultation on senior cycle, many
people (including students themselves)
pointed to the need for a school
culture conducive to fostering more
independent thinking and learning.
There was also considerable
discussion of the need for students to
become more participative in their
learning through the development of
critical thinking skills, communication
skills and the ability to work with
others. The importance of a more
democratic school culture has been
highlighted in the proposals, and the
NCCA envisages working on models
of greater inclusion of the student
voice in the organisation and
management of their learning and the
learning environment. This will be
welcomed by development education
practitioners who have consistently
highlighted the importance of school
culture and argued that issues of
justice and human rights cannot
simply be taught as discreet slots on
the timetable. The values that
underpin development education are
more 'caught' than 'taught'. They are
caught through the whole school
environment, including the values,
messages and culture of the school.
Therefore it is difficult to teach about
human rights in a school culture
where students experience of equality,
respect and participation in
democratic processes is poor. A
holistic approach to education as
outlined in the proposals for senior
cycle - addressing knowledge, skills,
values and attitudes within a whole-
school context - is one that resonates
very strongly with the philosophy of
development education.  

CONCLUSIONS

The proposed rebalancing of the
curriculum at senior cycle will provide
new opportunities for the inclusion of
additional areas of study with a focus
on citizenship, human rights and
global issues.  These areas of study
will be made available through
transition units, new subjects and
within a limited number of short
courses. The proposed changes will
also enable a strengthening of
development education in already
existing subjects. For example,
opportunities for exploring
development education from a cross-
curricular perspective will be enhanced
as students learn to link learning
across different subject areas. Most
importantly, future developments at
senior cycle look set to emphasise key
skills and a teaching-learning process
based on active and reflective learning
which is compatible with development
education.  

In summary, then, the future points
towards

≥ a greater emphasis on the
development of key skills. These
include skills that are at the heart
of development education, such as
communication, critical thinking
and working with others

≥ the promotion of new models of
inter-disciplinary teaching and
learning. This too will facilitate an
inter-disciplinary approach to
development education issues
which has always been encouraged
by development education
practitioners

≥ a broadening of the basis of
assessment to more frequent and
student-centred assessment process.
For example, more emphasis on

research and project work/action
projects will support the unity of
education and action for change.
This unity is central to the
philosophy and methodology of
development education. 

≥ a changing role of teachers from
imparters of knowledge to
facilitators of learning using a
broad repertoire of methods
associated with active and self-
directed learning methodologies. It
is envisaged that the teacher of the
future will engage much less in
‘banking’ information and instead
facilitate independent and critical
engagement in the learning process. 
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CHAPTER 6

Conclusions and
Recommendations



SUMMARY 

Development education is not another
subject to be added to the curriculum.
It is an approach to education that can
be integrated across all subject areas.
This study has shown strong links and
opportunities across all senior cycle
programmes for incorporating such a
perspective. There is a coherence of
aims, values and skills compatible
with development education as well as
a coherence of content. Possibilities
for developing cross-curricular
learning are presented by the
numerous areas of content overlap -
especially themes such as trade, aid,
sustainable development, ecology and
globalisation - which are studied in a
range of Leaving Certificate subjects
and senior cycle programmes. 

This study has also highlighted the
importance of the individual teacher's
personal interest in and commitment to
development education. This is
perhaps the most critical factor in
determining whether a student will be
exposed to the kinds of approaches
and themes central to development
education. Even where a syllabus
provides explicit links to development
education a teacher's personal
motivation can influence whether and
how development education options
are explored. He/she can also influence
the choice of teaching materials and
extension work pursued. This points to
the importance of supporting and
affirming teachers and schools who are
committed to development education.

In reviewing the content, concepts,
values and skills of development
education it becomes clear that such a
process is most effective and
meaningful when it receives support
from the whole school.  When there is
a shared vision and commitment to

justice education it permeates all
aspects of the school's curriculum,
both formal and 'hidden'.  
It will also be a key influence in
developing the School Plan.

CHALLENGES AND

OPPORTUNITIES

Reliance on individual teachers

Given that much of the work of
development education relies on the
commitment and motivation of a small
number of individual teachers who are
committed to the values and vision of
justice education, there is a challenge in
finding ways to support and affirm
their work. There is a further challenge
in finding ways to engage a wider
cohort of teachers in this work. Teacher
development is essential in equipping
teachers with the confidence and
competencies needed to engage in
development education at senior cycle.
Such support needs to move away from
a content-centred approach to one that
emphasises values and skills. There has
been a tendency for training days in
development education to focus on
promoting 'the pack' instead of
developing teaching skills. Teachers
need to become self-consciously aware
of the values implicit in how they teach
and what they teach.  As Paulo Freire
put it  'teachers must ask themselves
what am I teaching for and what am I
teaching against'. Once teachers
become aware of the values they wish
to promote then skills are needed
which can be transferred across a range
of subject areas and ability groupings.    

Exam-focused system 

In many subject areas the links with
development education are explicit.  

In other areas development education
themes could be explored as a valuable
extension to learning. The exam-
focused and points-driven nature of the
Leaving Certificate is a factor which
works against extension work in
development education at senior cycle.
It also mitigates against cross-
curricular work and the exploration of
issues which 'won't be examined'. In
addition, it could be argued that the
competitive and individualist nature of
the current exam system is at odds
with the values of development
education. On the other hand, it might
also be argued that development
education can help to redress some
weaknesses of the system, for example,
in promoting cooperative learning over
competitive learning and in promoting
a democratic classroom over less
democratic models of learning.

New syllabuses 

The mapping of Leaving Certificate
(established) subjects has shown that
many syllabuses have recently
undergone revision and are either in
the early stages of implementation
(e.g. History, Geography) or are
awaiting implementation (Art,
Economics, and others). This presents
opportunities for development
education specialists to support those
who are engaged in the professional
development of teachers preparing to
take on these new syllabuses. 

Review of senior cycle 

The proposed changes to senior-cycle
education will open up new
opportunities for development
education. The changes should also
lead to a strengthening of development
education in existing subjects. More
importantly, the emphasis on
developing students' skills and on
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CONCLUSIONS AND

RECOMMENDATIONS



promoting a teaching-learning process
based on active and reflective learning
is highly compatible with development
education. Development education
encourages students to examine,
evaluate, criticise constructively, judge
and act, helping them to prepare for
their role as global citizens, workers
and decision-makers. This is the kind
of student that it is hoped will emerge
from a reformed senior cycle education
and development education can play a
vital role in delivering on this vision.

The multicultural classroom

The increasing number of
international students in the
classroom is bringing new challenges
and opportunities to all areas of Irish
education. Where previously teachers
might not have considered making
links between local and global issues
the very presence of students from a
variety of cultures and continents
makes these links more immediate
and relevant today. The growing
cultural diversity of students is a great
asset to teachers wishing to bring a
global dimension into their teaching.1

Growing financial support for
development education

For Irish Aid, development education
is a key area of engagement with civil
society and education providers in
Ireland, and has a crucial role to play
in enhancing the public's
understanding of development issues.
The government's commitment to
increased funding for development
education through the Development
Education Unit of Irish Aid has opened
up opportunities for new partnerships

and projects which will engage
teachers creatively and strategically in
work around development issues. 

In 2004 four types of grants,
amounting to €2,440,227, were given
to over one hundred non-governmental
organisations, teacher training colleges,
universities, trade unions, solidarity
and campaign groups, youth
organisations and education providers.
The grants were paid in support of 
≥ activities categorised as being of

strategic priority 
≥ civil society groups and

organisations contributing to a
greater understanding of
development issues among the
general public

≥ building development education
capacity of such groups and
organisations 

≥ promoting innovation in new or
emerging areas of development
education. 

Three memoranda of understanding
with key education organisations in
the areas of youth work, teacher
training and management of the
website www.developmenteducation.ie 
were signed. 

A total budget of over €3.4 million
was spent on development education
in 2005.  The allocation for 2006 is
€4.5 million. 

RECOMMENDATIONS

Curriculum and assessment 

As illustrated by this report, many
existing syllabuses provide strong links

and opportunities for incorporating a
global dimension. The consultative
process in the review of senior-cycle
education has pointed towards gaps in
the curriculum including the need for
citizenship education at senior cycle. It
is recommended that this area of the
curriculum be developed as a matter
of urgency. It is also recommended
that when current syllabuses are being
revised and new syllabuses are in draft
format they should be proofed
through a 'development lens' in a
similar way that one might gender-
proof or equality-proof a document.
This would ensure that a stated aim of
Irish education (as set out in the White
Paper on Education, Charting our
Education Future) 'to create an
awareness of global issues,
including the environment and
third world issues' is kept in focus.

The development of more varied
forms of assessment in many Leaving
Certificate subjects is welcome as it
affords students opportunities to
pursue active learning and reflection
on topics of personal interest.  The
proposal for senior cycle to continue
broadening the assessment
mechanisms is also welcomed.  

Networking of schools

There is growing evidence that
teacher and school networks have an
important role to play in supporting
development education.  More
structured opportunities are needed
for teachers working in different
school situations to learn from each
other. Education Centres could play
an important role in this.
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and Intercultural Education in the Post Primary School: Guidelines for Teachers, NCCA/Department of Education and Science, forthcoming.



Development education
community

Over the years, NGOs and other
agencies have contributed enormously
to supporting development education
through the provision of resources
and training.  It is recommended that
NGOs' and other agencies continue to
support development education
through focused and strategic
interventions at senior cycle. It is
recommended that they use the
information in this report to identify
new curriculum areas and new
opportunities for their work.  It is
recommended that development
education organisations working with
teachers should engage teachers in
professional development that is
methodology-driven and skills-based
rather then content-driven. Thus
teachers can develop a repertoire of
methodologies and skills that are
transferable across different
content/subject areas. The
development education community
might also play a role in sustaining
and supporting teacher networks.

Providers of initial teacher
education

Many providers of initial teacher
education now provide modules in
development and citizenship education.
This is a welcome development.
Consequently, newly qualified teachers
are often enthusiastic for opportunities
to become involved in development
education activities.   It is
recommended that pre-service
development education be expanded in
a dedicated, integrated and cross-
curricular fashion.

Professional development
support

The Second Level Support Service
(SLSS) has integrated development
education content and methodologies
into its professional training courses
and has also worked very effectively
with NGOs and other agencies that
have an expertise in justice and human
rights education.  It is recommended
that the SLSS continue to integrate
development education perspectives into
its work and consider ways of fostering
more cross-curricular work at senior
cycle around development themes.

The Curriculum Development Units in
both Shannon and Dublin have
pioneered curriculum development in
development education. More recently,
the Education Centres have also played
an important role in facilitating
teacher's professional development in
this area.  It is recommended that
Education Centres use the findings of
this research to inform the development
of further training.  In particular, they
could play a part in supporting the
integration of ICT as a teaching and
learning tool in development education.  

Schools

Schools are at the heart of it all. They
can provide vital supports to enable
development education to flourish and
so enhance the life of the school and
enrich the students' learning. Given the
fact that much of the work depends on
the personal commitment and
motivation of individual teachers,
school leaders have a vital role to play
in offering legitimacy to this work and
giving moral and practical support to
those teachers who are committed to it.  

At a practical level it is recommended
that schools 
a) include a commitment to

development education in the their
school plan 

b) support teachers who wish to avail
of professional development in this

area 
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c) facilitate the networking of teachers
within school and between schools,
who wish to share methodologies
and skills and engage in curriculum
development 

d) profile and celebrate the work that
students do in the area of global
justice.  This can be done at parents'
evenings, in school newsletters, etc 

e) set aside a certain day or week each
year as a 'Justice' or 'Human
Rights' day/week within the school

f) allocate a budget to development
education to provide for resources,
outside speakers, etc.  

LOOKING FORWARD

Looking to the future, the proposals to
rebalance and restructure senior-cycle
education will provide new
opportunities for the inclusion of
development education content and
methodologies within the curriculum.
The vision set out by the NCCA of a
senior cycle committed to developing
autonomous life-long learners, who
think critically and can work with
others, is a vision that has always been
promoted by development educators.
Development education encourages a
shift from a more passive and
structured environment to one where
students are active agents of their own
learning. Development education
encourages students to examine,
evaluate, criticise constructively, judge
and act, helping them to prepare for
their role as global citizens, workers
and decision makers. If this is the kind
of student that it is hoped will emerge
from a reformed senior-cycle education,
then development education can play a
vital role in delivering on this vision.  
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TIPS ON PRODUCING DEVELOPMENT EDUCATION RESOURCES

Have a clear target 
Choose a specific subject area or
programme within senior cycle and
then identify specific curriculum
requirements where links and
opportunities for exploring
development education themes can
be developed. Think about the
attitudes, skills and knowledge
that students will develop as a
result of using the material.

Do the ground work
Become familiar with the relevant
syllabus and guidelines issued by the
Department of Education and
Science. To avoid duplication, check
out any previous resources that have
been produced in this subject with a
development education focus. Use
this guide to establish clear
development education links with
the curriculum.

Consult
It is strongly recommended that
agencies consult with the relevant
Support Service or Teachers'
Association during all stages of the
development of materials
(planning, production, piloting,
evaluation).

Involve teachers
Involve experienced teachers in
writing the materials and advising
on content and methodologies.

Global perspective
Development education work
should recognise, and incorporate
where appropriate, the agendas
and perspectives of people from
the developing world.

Pilot 
Pilot the resource in a number of
schools and make changes based
on the evaluation of such a pilot.

Pay special attention to the
presentation of materials
Materials must be clearly
presented in a teacher and student
friendly format.  

Develop a plan for
dissemination of the materials
Teachers' websites and magazines
can be useful ways of promoting
awareness of new materials.
Teachers' Centres and Teacher
Subject Associations can help in
this regard too.

Provide training
This may be done collaboratively
with the SLSS, through Teachers'
Centres or with other agencies/
NGOs who have expertise in
providing professional development.

Evaluate 
Build into the planning continuous
reflection on and evaluation of the
use and impact of the materials.
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IMAGES 

Pages 11, 35, 63, 91 & 117
Nelson Waja Musukwe, Self Help
Development International (SHDI)
country director for Uganda, with
students from St Peter’s Community
College, Dunboyne, Co Meath,
January 2006.
(Courtesy of SHDI)

Pages 15, 41, 73, 99 & 121
Students from Zambia and Ireland
discuss their research needs for a 2004
Public Education Wall Mural project
on Stigma and HIV/AIDS.
(Courtesy of 80:20 Educating and
Acting for a Better World)

Pages 21, 49, 77, 105 & 125
Stary Mwaba, Gary Irwine and
Sheeba Lishika discuss HIV/AIDS and
stigma prior to a Public Education
project, Lusaka, 2004. 
(Courtesy of 80:20 Educating and
Acting for a Better World)

Pages 25, 55, 85, 113 & 129
Zambian artist Stary Mwaba, Aaron
Black, Gary Irwine and Michael
McMurray with the HIV/AIDS and
Stigma wall mural completed in
Zambia, 2004.The theme of the mural
was 'I Am' and the mural included
testimonies from those living with
HIV/AIDS. The project was funded in
part by Irish Aid.
(Courtesy of 80:20 Educating and
Acting for a Better World)
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Irish Aid
Irish Aid is the Irish Government’s programme of assistance to 
developing countries.

Disclaimer
The views expressed in this publication are those of the author 
and not necessarily those of Irish Aid.

National Council for Curriculum and Assessment   
The National Council for Curriculum and Assessment (NCCA) advises the
Minister for Education and Science on curriculum and assessment for early
childhood education and for primary and post-primary schools in Ireland.

This report is published by Irish Aid.

Wall mural on the Millennium Development Goals (MDGs) done in

partnership with Zambian artist Stary Mwaba in Presentation College,

Bray, 2005 (Courtesy of 80:20 Educating and Acting for a Better World)  
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